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tiv- to achieve the goal of decreasing school alienation.

Although the evidence reported herein does not indicate that

4



current effort was oveiwhelniingly successful in achieving all

of the objective criteria, there is reason to believe that the

exemplary operational structure and educational methodology and

materials introduced will provide the model and basis for increased

effectiveness within the public education system.

The results, while incomclusive, clearly defi e the tasks

ahead:

1. The instructional techniques, materials and educational ser-

vices of resource center operation such as the McKinley Com-

plex need to be given additional tine to further test mad

validate its effectiveness before any conclusions cam be

reached;

2. The results indicate that further research on a wider and

more scientific basis is nerited for dhe measurement of aca-

demic achievements of the pupils; mnd

3. The classroom teachers must be provided additional oppor ni-

ties and technical assistance to learn and to implement

techniques for individualizing instruction and classroom

man agement.

We have attempted to be as objective as possible in onduct-

-ing-this evaluAtion- The-primary focus of the evalU tion cas t_

identify program areas which required strengthening or revi

to highlight those aspects of the program which need little or

no attention for improve en 1 and to be as helpful as possible in

furthering ehe attainment of the goals and objectiv of dhe pro-

gram.

This evaluation report was prepared under the direction mnd
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the evaluated. We further realize that some of the remedial

recommendations nay be beyond the capabilities of schools to im-

plement. Because of these contingencies, the SWDRC will continue
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Dist ict Office for provision of whatever technical a sistance
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and recommendations caatained in this report.
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P.L. 89-10 ESEA-Title
DECREASING SCHOOL ALIENATION

M KINLEY COMPLEX - 1971-72 EVA1UATI0N

I. GENERAL DESCRIPTION

A. SCHOOLS

The McKinley Complex P.L. 89-10 P_oject (ESEA Title

1971-1972, included seven public elementar)' schools (Ala Wai,

Kaahumanu, Kaiulani, Kauluwela, Lanakila, likelike, and Royal);

two intermediate public schools (Central and Washington); one

public high s hool (McKinley); and three pa ochial schools (St.

Elizabeth, St. Teresa, and Maryk- 11).

PURPOSE OF ]M2::_ TITLE

ESEA Title I is one component of the Compensatory Education

Section of the. Department of Education. This particular act,

ESE& Title I (P.L. 89-10) * provides federal financial assistance

to local public educational agencies for progranis developed to

meet the needs of educationally deprived children in school atten-

dance areas having a high concentration of cbildren from low

incone families.

Amendments** to the original legislations secured services to

* Elementary and Secondary Education Act of 1965 (P.L. 89-10),
providing comprehensive services to educationally deprived young-
sters in the schools of the nation.

** November 1965 - 89-13 - Handicap persons in institutions
November 1966 - 89-750 7' State institutions for delinquents
January 1968 - 90-247 - 1n-service training must be provided, etc.

-1969-90-230 Extention of Title 1 and funding appropriations



--Oe handicapped in i.nstitutions, delinquents in institutions and

required in-se vice training to all teachers in the program.

THE Pacmum

The general program can be simply stated. There exists sub-

stantial numbers of studeats vho do not make normal academic pro-

gress. There are students, whose background of experiences, readi-

ness for the traditjonal dem nds of school dad motivation for

learning differ marledly from those of successful students. These

underachieving students ekhibit a greater degree of personal and

social problems that deter school success: poor health, inadequate

language competence, lack of social experiences, disinterest and

discontinuity with the culture aad values represented by the school.*

The approach to the problem has been to provide money to sup

pletnent existing school programs with additional trained staff

aad to provide special classes and activities to work specifically

with the identified students.

GOALS OF THE PRQJECT

The project goals which will be evaluated as objectives later

in this report included the following:

1 _to-increase-achievement-levels-and academic test scores

national standardized tests;

to increase school attendance and to minimize the number of

cases in school truancy, class-cutting, school absences and

* Compendium of Coznpmnsatory Activities, School Year 1971-1972,
December 1971, D.O.E., State of Hawaii. Published by Office of
Library Services, p, 1.
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school dropouts;

to change in a positive direction student attiuns and behav

iors toward peers, himself, school and living environment.

L. STUD,]-1T POPULLTION .TD BUDGET

Funds are allocated to school distric s with the use of a

"formula" devised by the Federal Government. This mathod is used

to decide which districts and schools qualify for funding and the

amount of allocation. Basically, a high concentration of 1

income families determine the selection of the school%

The three factors used to determine the student population

served by the ESEA Title I progra were:

1. The school had a high correlation between low school attendance

records and residence in a high poverty area. Thla was deter-

mined by the State Department of Social Services arid Housing,

the 1968 State Department of Health census data aad school

attendance records.

2. The students selected for all services were to be in the 1 -

est quartile (usually below 15th percentile) in tending on

national standard tests and to be failing or to have the poten-

tial of failing in two or more subjects, to be grade repe ters,

dropout returnees, and/or to have high school bsanteeisiu,

class cutting or school truancy records.

Those qual-fying for supportive activities must only have

shown antisocial behavior, poor self image, lack of motivation

in tasks and/or attempts to leave school.

Students were within a quota set for each school Based on the



total program budget and quota, the cost per year for each

student was $300.

V THREE MAJOR PROGRAMS OF THE PROJECT

The three major project components consisted of the Modified

Curricula, the Educati nal Assessemnt and Prescriptive Teachi g

Program (K-12) and the Enrichment Student Activity P -gram. The e

will be labelled MC A & P and S.A.P. respectively throughout the

report.

I. The modified cui icula (MC) component of the McKinley

Complex ESEA Title . I program serviced qualifying students

ith absenteeism and academic problems in the two intermediate

-11 ols and the one high school. The general emphasis included

special motivation, flexible curricula classes, counseling/guidance

and work study. However each school differed in its approach and

curricula program. Each of these schools had a special classroom,

ail or part of staff funded by ESEA Title I toeach a complete

day's program, materials and operational expenses.

2. The educational assessrneut and prescription services (A & P)

e offered to rhe parti ipating schools by the special service

Team. The A & P component of ehe total ESEA Title I program for

MCKinley Complex performed four special types of services=

a, Assessment and prescriptions for individual referrals,

small groups and classroom surveys. The diagnostic prescriptive

teacher of the team and other team members, (if indicated) adminis-

tered _Int instruments in language, reading, mnd math.

From the pre-test results individualized academic programs mad

4
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materials were recommended for the student under the supervision

of his classroom teacher. The materials were provided from the

Resource Center made possible hy ESEA Title I funds.

Since the materials and the individualized approach

were o ten new to the teachers, the diagno tic prescriptive teacher

on the team also provided consultation, training and assistance

in implementing the recommended programs The small gro p survey

extended assessment and perscriptive services to small groups

averaging eight students within a class. In the class survey the

entire class was evaluated and then divided into three to five

small group programs per subject.

b. The Early Identification Program involved three special

population groups. The populations and respective programs were

labelled 1) High Risk, 2) K-Sc ing, 3) Joint Learning Disability

Clinic.

c. As part of the ESEA Title I requirements and in order

to facilitate assistance for special learning problems and correc-

tive techniques, service training sessions were offered to

teachers during the school year.

d. All ESEA Title I staff wo ked to provide opportunities

for paren al participation and consultation, The A & P component

team staff was to help and to support the expansion of parental

involvement in the edu ation and behavior change of students served

by ESEA Title I programs.

Counseling and guidance services were part of both the

modified curricula (t1e) and Uae assessment and prescription (A & P)

components. The ESEA Title 1 tea hers and counselors worked with

5
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the Educational Assessment Team, rogulor elssroors teachers, other

school cou selors, school administr tors, public ad mental_ health

workers, social workers, communi y agencies and vocational counsel-

ing/education personnel to assiSt the students and families.

Individualized instr -tional iiater1aLs used in the pro-

gram were cent alized at the Resource C- ter which vas administered

by the ESEA Title I Complex coordinator and which vas located at

the Royal Elementary School in the geographic center of metropoli-

tan Honolulu.

3. The enric S. P.) conpoocnt

of the McKinley Comp_ex ESEA Title I program cousis id of varied

activities including field trips, camping, outdoor activities,

student group activities, life skills and special i texes ivi-

ties. The services we e available bo 4 to students receiving full

ESEA Title I assistance and to students requiring supplemental

PP The activities were developed a d sponsored by teaebeta

the individual schools. ApprovaL vas given by the principal

the school and by the ESEA Title I ncRisley Complex coordinator.

Teachers often worked in cooperation with counselors, University

f Hawaii students, YMCA and/or City and County of Honolulu Depart-

ment of Parks and Recreation staff and facilities. The ESEA Title

I funds financed materials , equipment, transportation, staff time

and any other expenses required for a iven S.A.P. pproved propo-

sal. The objective of the projects was to increase students' posi-

tive atti udes and behavior through exposur ried o tside

classroom experiences with teachers and peers .

The after school studeat activities ranged from academie

6
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supro

Ube outdoor camping was done either on am individual teacher arid

school basis or as a multi-sclool trip. The multi-school camping

as do e tqice duri g tlie school year.. It involved 20 stu-

dents from each of eight public elementary schools and 25 student

counsellors from the special activation class (MC program) at

Eigb School. Coordination was done by two principals ,

/.-IcKdolsay 'Blab School modified curricula staff, McKinley Complex
i-

coordiristor .end _one teacher or counselor from each elementary ch 01.

tictaviies included siirimi.n, archery, ball games, rausic and art.

G. TIT1E I PROJECT STAFF

Thre waie one complex Title I coordinator, three diagnostic

prescri-ptIve teachers (DPT) eight educational assistants (EA) of

which ix were half-time, six teachers, six counselors, thirty-one

aftr chool activity sponsors, and thirty-one camping sponsors

particZpating in the 1971-72 program under ESEA Title I funds.

Th Special Service Team which serviced the assessment and

pre ri_ption component of the program and vhich was located at

leirentary School consisted of both ESEA Title I staff and

nonTitle I staff. The Team members included the NcKinley Complex

Title r coo dinator, three Title I DPT's, three non-Title I DPT's,

one haLf-time psychological examiner, one social wcnker and t

speech the ring specialis ts.

The McKinley Complex coordinat for the ESEA ti le I program

had si ncrions according to the Title I 89-10 Honolulu District

Conieusatry Education Project report for Fiscal Year 19 72 (p.22).

7



1. Kept the Honolulu District Superintendent, his s

Administrator of Compensatory Education im:ormed of activities

mnd progreSs..

2. Served to btlp develop state arid district programs and to =I_ er-

pret programs and policies and plans.

3. Served as a Liaison to the community to communicate and inter

pret compe satory education programs.

4 Assisted personnel in producing ESEATItle I project proposals.

Reviewed,mad appro ed the acquisition of supplies and materials.

6. Evlluated and made recommendations of projects in annual report.

The diagnostic pre eriptive teachers (DPT's) perfor-ed a munber

of key functions including:

1. Prepared diagnostic assessments and remedial prescriptions

A2articularly in the language arts skills.

2. Recommended either snail group or individual remedial programs

based cm the students pre-test achievement levels and provided

the corresponding instructional materials emphasizing indivi-

dualized work, audiovisual equipment and varied formats and

interest topics.

Provided consultation in implementing the recommended programs

and materials.

4. Administered f llow-up or post-tests.

5. Worked with other D.O.E. specialists in rendering assistance

to studrits who needed psychological,health, social, fa ily

and speech/hea Lag services.

The educational assistants (EA° e assigned to schools

partihpating it the program. Others were assigned to the

14



EthicatLoni -Assessment Team nd-special motivation classes within

two schools.

ESEA Title I tcachar wrked in special motivation tlasse

the higher grades beyo-d elementary s=hool. Counselors worked

11 in a school to service ESEA Title I students = d potential

Title I students who needed supplenentary help.

The activ ty and camp leaders _fere school admdnistrators, coum-

selo s or teachers working in coordination with the Complex coordin tor.

Th y iorganized and impleMmted and-supervised the planned cavi-

ties.

Aal ESEA Title I staff w rked to integrate servi:s to a limited

degree with otheroutside agencies. The following activities and

their presentations wer.e mentioned in questionnaires as being

familiar with work of EZVA 7i le I programs in McKinley

Complex: non-Title I Teachers, administrators, counselors, MCA.

Taii 'iouth Correctioni Facility, Alternatives for Youth, Educa-

tional Guidance Opportunities, Division of Vocational Rehabilitation,

Office of Economic Oppoxtunity, parents, public health officers,

cial workers, mental health team, etc.

9
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II. OBJECT ES OF THE PR JECT

The objectives stated below have been extracted from tKe

Honolulu District Compensatory Education Projec- report for fiscal

year 1970. The objectives are similar to those stated in previous

evaluation reports for the McKinley Complex in 1968-69

and 1910-71 school yonrsi*

ODIFIED CURRICULA (SECONDARY SCHOOLS)

1. School attendance will increase.

75% of the students will have 20 or less uriecused absences

90% of the students will decrease unexcused absences by 507

2. High School seniors in the program will graduate

672 or2/3 of seniors in modified curridula progran gradua e

Intermediate school students in the program will increase

standard test scores or raw Scores (if test scores do not

provide standard scores) on tests d termdned by teachers

the special motivation classes.

B. EIDUCAUONAL ASSESSMENT AND 2RESCRIPTION CALL SCH 0 3

Students given asseseme:

imp ove academic skills.

d prescription assistance wil

752 of the students will increase in standard test scores

on the Wide Range Achievement Test and 'on the Peabody

Pi -tura Vocabulary Test equivalent to or greater than the

nuaber of -months between pre and post tests.

2. Teachers given assessment and prescription consultation

FL 89-10 Decreasing School Alienation ?IcXinley Complex 1969-70
Evaluation Report Year-end Summery Report, ESEA, Title 1 projec
Honolulu District, 1968-69.



for class will increase in ability to administer and interpret

the reconmiendeci programs mud iaaterials.

E aICHMENT SIUDENT ACTIVITI PROGRO1

L. The student will indicate a significant positi e change of

his attitude toward -hool.

2. The majority of the students participating in the prog

will indicate positive attitudes toward theaselves and peers.

12



_-III. METHOD

The various project components of the McKinley Complex Decreasing

School Alienation program were evaluated in the following manner :

Pre axid post test scores on the WRAT and PPVT, attendance records

and corresponding tests of significant UtU and co relation

were tised to determine the extent by which the objectives were

achieved.

A summary of test cortponents, objectives, dependent variables

and assessment ins trunents are specified on the S ary of EvaluatIon

Activities exhibited on the next page.

To supplement data ard to determine the achievement of some

objectives, anecdotal reports, questionnaires, interviews,

activity and classroom observations and program records were

examined and utilized.

The following is a summary compilation of the activitIes conducted

in the gathering of the supplemental data:

Questionnaires - 209 questionnaires were sent to various school
per_onnel connected to the Project components.
65% of those contacted, responded.

Interviews - Individual (one or two persons) interviews were
conducted with 60 school personnel connected
with the project components.

Group (five or more persons) interviews were
conducted with 5 groups of school personnel
connected with the project components.

The personnel class distribution of those inter-
viewed were as follows:

54 classroom teachers
16 school counselors
12 school principals
10 DPTs and other specialists

13



- Direct observations by STOW observers using
appropriate criteria checklists were conducted
on-the following categories of project components:

2

21 class surveyp
8 special motivation c1asse
7 after-school activities
1 camping activity



R OF EVALIATIOR ACTIVITI

Program
-ponent

Objective
(Abbreviated}

Dependent
Variable

Assessment
Instrument

Modified
Curricula

Attendance Class & school
unexcused absen-
teeism records

"t" test &
correlation 1 u'r

Graduation

Test scores

Class credit &
diploma record

Computation of
percentage

Academic test
cores

!

----- .

Standardized
tests or
special class
tests given
by teachers

Observations of
classes

Asaessnent
& Pres-
criptioa

tudent
Activity
Program

Academic skills

Program
Implementation

Att tudes

Test scores WRAT - reading
WRAT - spelling
WRAT - arithmetic

PPVT

' test

correlation "r"

test scores "t" test & "r"
on WRAT & PPVT

Behavior
changes

Observations of
ClasSrooms, in-
terviews, ques-
tionnaires

1

Incidence re-
ports, question-
naires, inter-
Views, observa-
tions of activi-
ties

22



IV. MODIFIED CURRICULA

DESCRIPTION OF SUB-COMPONENTS

1.

The McKinley HIgh School developed a program of orkitudy,

special motivation flexible curriculum classes and no

guidance services. An interdisciplinary approach was app ied to

achieve the objectives i this, the fifth year of the pzvgram.

Eighty-seven students attended a school-within-a-schOol conducted

in the morning to learn mathematics, 6nglish, social aOiences and

science. The students returned to regular classes, rked on voca-

tional skills or received special assistance in the ate= ons.

Music classes to make-up credits, field trips and extra indivi-

dualized counseling and tutoring were utilized to motivate students

in academic learning and as rewards for go d attendanceA

The Work Study Program was under the di eetion of one

counselor and the coordinator of the MC program at Matn1 y High

School. Six students participated. Hourly wages were paid through

special funds established for this purpose.

ainley High School counselors served approxiMnte y 280

students qualifying or potentially qualifying for the special moti-

vation clas es. A combined DOE and Title I staf, inClUding a

coordinator, several teachers and educational assistants, were

ass _pled to work with 87 students in the special motiN4tion cir ses.

2. e Intermediate Schools

ngton Intermediate and Central Intermediate Sbools

operated special motIvation -d flexible cu iculum classe and



provided counseling/guidance services, The two schools, ho ever,

utilized differing formats in servicing referred students.

on Intermedia e School provided its participating

individualized assis-

tance in remedial activities to help them complete regular class

assignments in subjects where deficiencies were evident; 2) group

discussions to solve personal problems and clarify issues; and 3)

arts and crafts activities to produce visible and attractive crea-

tive decorations or articles for personal use.

Individualized curriculum programs and time schedules were

arranged to accommodate each student. The students' hours in the

special motivation class depended upon the number of courses

quiring e _ a assistance and the extent of extra work required to

be able to complete the regular class work. The ESEA Title I

staff collaborated their efforts with classroom teachers of these

students.

One teacher, one educational assistant and one counselor

were provided through ESEA Title I funds. The counselor also

worked with students in regular classes who were potentially quali-

fied for special assistance.

Central Intermed ate Scho Component included a read-

ing clinic directed by one ESEA Title I teacher and her Educational

Assistant. The reading clinic classes were also part of a joint

students with special motivat on cla

prpat effo t with other nonTitle I teachers, generally special

education teachers, lin a school project known

as the Activity Oriented Team Approae (AOTA). The Title I teacher

served as chairman. The non-Title I teachers of team received Title I

17



funds supplies, fiel rips and incentive rewards for the program

atudCnto- The' project ceMbinca Title Icomponents

nnd YSAP, to ninximize its s to the students.

The reading clinic was est blished for individualized ins----

truction and self-dire ted study. The students worked from iiidivi

dually prescribed weekly assignments niaintairied in personal folders.

The instructional materials included audiovisual devices and pro-

grammed self-instruction booklets. Behavior management techniques
. .

were_introduced during the spring sem -ter to manage classroom,

motivate learning behaviors and support individualized programs.

METH D

1. l4cKinley Hi

The attendance records of Fall 1971 and Spring 1972 semes-

ters were obtained for the 87 students in the special motivation

class. The test of significance and the Pearsonian correlation

were used to evaluate data. Percentage computations were

rdo to dtrrine obJoctiv o achievem. _

The number of gradoating seniors was obtained and the

percentage compared to that percentage stated in obj_ctive.

2. The Intermediate Schools

The attendance records for the Fall semester 1970 and the

Fail semester 1971 were obtained for MC students at both interme-

diate schools. The test of significance and the Pearsonian

co relati !!r!! were used to evaluate data. Percentages were com-

puted to determine objective achievement.

2 5
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No test scores for the special motivation classes were

mbtiiiñëd so a study of test score change and positive progre

could not be completed.

RESULTS--

The attendance data results are shown sri Tables

1. McKinley High_School

The data analysis indicates daat the objective A- efei

0 II. Objectives of the Proje was a hi ve

graduating; objective A-1 (20 or less =excuse ab mice. V 0

only achieved within a semester and not thrciughout the entirt

school yea -and objective A-1 decrease uriexcaseci absences by 50%)

ith s nate of 92%

was not met when comparing Fall 1971 and Spring 197 attendance

ds.

The mean numbe f absences in the Fall 1971_ sevester was

7 and the mean in the Spring 1972 semester was al.5 absences. 'The

.001 probability indicates these results 'were not dn.e to chance.

The low correlation "r" of .28 indicates that dbe group of students

having low attendance in Fall 1971 were not the same groap with

low attendance in Spring 1972, that is, students havimg LOW atten-

dance in the Fall semester increased attendance in dhe spring semes-

ter. The same students did not maintain a high ex 1 attendance

record for both semesters. Of the 81 st dents conpared b th seams-

ters five (6%) had zero absences both semesters; nine (ll%)

decreased absences by 50%; and 12% of the studerkts had from zero

to five absences for the total year.

The school's nnexcused absenteeism x c- d could
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obtained for Fall 1970 seme_ -er or Spring 1971 semester. According

to school admdnistrat rs, the attend-Ince records have in the past

been destroyed at ehe end of each year. Beginning in the Fall 1972

semester a computeriied system Of attendance- will allow access to

such records annually. The new attendance check system was initiated

during the cur ent year by the Vice-Principal of McKinley High School.

The new computerized attendance record system indicates

which days, class periods and class subject are missed daily by

each student. This allows credit for regular attendance to some

classes and ind'cates which classes are avoided consistently by the

tudents.

The data indicates that 92% of the participating seniors

graduated from high school. This is 25% above the objective cri-

terion. This is also an important achievement when considering

past attendance records and the academic failures of the 45 graduates

participati , in the progrcm.

2. Intermediate_Schools

The data analysed indicate that the objeLtive "to increase

test scores or improve academic achievemen " could not fully be evaluated;

the obje_ ive "75% of the students to achieve 20 or fewer unexcused

absences" was achieved by the Central Intermediate special motiva-

tion classes but not by the Washington Intermediate classes; and

the objective "90% of students to reduce unexcused absences by 50%"

was not met by both schools.

The data analysis using the paired comparison "t" test re-

sulted in probabilities above the criteria of .01 or .05. The

high probability means that attendance results may.be due to chance.
,



Three is apparently no difference in attendance between the Fall

1970 semester and the Fall 1971 semester. This conclusion applies

to both intermediate schools.

Central Inte __ediate School's special m t vation classes

were the only ones of the three MC schools t_ achieve objective

Af-1 "20 or less unexcused absence record for at least 75% of the

students".

All three schools - Central, Washing on and McKinley -

failed to meet objective A-1 "50% decrease of absences for 75% of

the students".

Attendance records for the previous school year, Fall

semester 1970, were obtained for both intermediate sChool classes.

However, the population size for the comparison was considerably

reduced due to the attrition of students in the program for 1971-72

and whose records for Fall 1970 could not be traced.

The acade_ic achievement objective wa an additional objec-

tive at Central Intermediate School. The data from pre and post

tests for the special motivation class at Central are as folio s:

Table 1

Central Intermediate School
Title I Special Motivation Class

Pre-Post Test Results

N Pre Post

25 4.2 5.4

N Pre Post

25 3.8 4.3

Reading
Gain Correl. utti

Prob.

+1.2 .92 6.31 .01

Spelling
Gain Correl.

+0.5 .89

Prob.

4.21 .01



The average of 1.2 grade level gain in the reading skills

for the 25 students was significant at the .01 level. The spelling

gain -as in a positive dir ction also with a .5 grade level gain

for the seven month period. The- correlations for both test results

were hir,h, indicating group meirber consistency between the pre

and post testing Students who scored high on the pre-test also

scored high on the post-test. Low scoring students gained propor-

tionately as much as the high sco ing students

School

McKinley
Central
Washington

81
13

11

(2 )

Tables 2-5

Mean # Absences
Fall 71 Spring 72

Absence

Mean # Absences
Fall 70 Fall 71 Prob. Correl.

-
-

7 11.5 .001 .28
2 4 .17 .25

94 35 .13 .60

School

McKinley

Central
Washington

School

*AcKinley

Central
Washington

20 or Less Absences

Fall 71 Spring 72 Total Year

87 95% of
students-

89 89%
81 56%
28 96%
13 46%

(4) 50% Decrease. _in_Absences

507. Decrease in Absences Zero Absences

81 10% of students 5 students
14 50% of students 3 Students
13 7% of students 0 students

22

2 9



(5 ) Number of Graduating Senior-

McKinley 49 seniors 45 graduated 92%-
Staff Responses to Interviews and Questionnaires

a. Interpretation of Project Objectives

School counselors and participating teachers in the

respective Modified Curriculum component projects varied in their

responses to the interpretation of the project objectives. The

teachers generally viewed their role as 1) increasing students'

school attendance, 2) increasing the students' awareness of himself

and his community, aud 3) increasing the students' communication

skills. The counselors interpreted their

objectives to mean that they were 1) to help keep students in school

by providing alternatives to the regular curriculum, 2) to offer

a flexible curriculum, utilizing community resources and other

school programs, and 3) developing diverse learning situations.

The counselors further viewed their role as one

who served as a school resource who was cognizant of available

alternative programs and services for referred students.

b. Responses Related to the Assessment of the Projects

There was general agreement in the success and effectiveness

-of the projects. Although they felt that many of the objectives

were met, the achievement was neither superior nor poer.

Due to their assessment that the projects were successful

and effective, both the teachers and the counselors felt that the

projects should be expanded. They recommended that the projects

include more staff, facilities, and materials to serve more s udents

23
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who are identified as needing supplemental help. They further

. recommended that more business and music/art courses be offered

as alternative opti ns to referred students in an expanded program.

The counselors noted that the Title I projects provided

special aiternatives and services to students in need who might

net have otherwise been serviced. They noted particular growth

in positive attitudes toward school, improved attendance, social

behavior, academic skills and other areas of personal development.

Teachers reported that available space limited their

efforts to effectively conduct their instructional programs.

In addition to specifying the need to increase funds for materials,

tilt counselors further indicated a need to clarify purchasing

guidelines for more efficient operation of the various activities.

31
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V. ASSESSMENT AND PRESCRIPTION

A. INTRODUCTION

The Educa-ional Assessment and rescri.ti --.Tgagling component

project of the McKinley Complex ESEA Title I program was the basis

of all activities in the program. The services of this c-A3onent

pgoject included the assistance of a S ecial_S rvice Team providing

individual, small group and class services - consist ng of pre --d

post testing prescribing individualized programs and materials

to referred high school, intermediate and elementary school students

within the MCKinley Complex.

Services from the Special Service Team se -ice also included

the implementati n of the Early Id n program. This program

involved early identification of kindergarten youngsters exhibiting

problems with language/reading/math skills. The objective of

this .service was to tackle the problem bef re it increased the

chance of pupil failure in the upper levels of the schools.

In-service trai ing for teachers was also managed by this

component, and was prima ily geared to extend training services

to teachers in new instructional techniques and classroom management

procedures. Counseling and guidance services were included in

both of the Modified Cur iculum and Assessment and Prescription

components.

The headquarters for all of this activity was based at the Royal

Elementary School. Beginning next year (1972-73) the Special

Service Team gill be located at Kauluwela Elementary Scho 1 and the

DPT's based at the school level. All budget, ma erials, testing,
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data collection and records were controlled and organized by this

component project.

B. SPECIAL SERVICES TEAM AND COUNSELOR SERVICE

1. S ecial Services Team

The Special Services Team consisted of both Title I and DOE

non-Title I staff. Individual, small group and class assessmen-

and prescription services were the major tasks performed by the

Team.

This Team was formed in 1970 for the 1970-71 school year.

It was continued for the 1971-72 school year. The staff consisted

of:

Title I Non-Ti

Coordinator 3 Diagnostic-Prescriptive
3 Diagnostic-Prescriptive Teachers Teachers
1 Educational Assistant 1 Part-time Psychological

Examiner
1 Social Worker
2 Speech/Hearing Specialists

In 1968, the original team consisted of a two-member Title I

staff called the Education Assessment and Prescription T- fI

They were specialists in langauge arts skills. During the 1969-70

school year the team was expanded to include both Title I and

non-Title I staff and identified as the "Reading Task Force."

The Team a) diagnosed problem areas in laag age arts,

b) pres ribed instructional prog_ams, _) helped with the implementation

and training i_ the use of the institutional programs, and d) completed

follow-up testing and assistance.
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2. Counselo-,

Counselors within each school served as important links

between the school mad the team. MDst of the organizational wnrk

for Title I activities was done by the counselors.

They a) received and processed student referrals from teacherS,

b) screened students for different classes or programs, ) conferred

with the Special Se -ices Team, d) communicated -ith other counselors,

teachers, and the coordinator, e) carried out some of the a_

procedures and f) developed after school activities.

essme-

C. EDUCATIONAL ASSESSMENT AND PRESCRIPTION - K-12th GRADE

Approximately 1,300 students were pre and post tested with the

WRAT (Wide-Rmage Achievement Tes ) and PPVT (Peabody Picture

Vocabulary Test) tests. These students were referred by regular

school counselors and teachers to the Special Services Team for

diagnostic and instructional prescriptive services. The referral

criteria included identified academic and behavioral problems.

There were 3 types of assessment units:

1. Individual - Only one child in the class needed assistance.

2. Small gr_atle= 5-8 students needed assistance.

3. 'Class an entire special class required assist ee.

D. IN-SERVICE TRAINING

Four major training sessions and 2 mini-workshops were held

during the past academic year to upg ade and introduce new skills

to the various personnel: 1) Training on SRA Language and Reading

DISTAR: 2) Training 1n the area of DISTAR Language/Reading/

Arithmetic materials; ) Training in How to Set Up Resource Centers

27
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(math-emphasis 4) Techniques of Individualized Classroom Management;

5) Alphabet Pho

ING

and 6) ADD workshop.

DATES' NO. OF

SRA or DISTAR Nov.. 27 8-11:30 5
Dec. 4 8-11:30 5

DISTAR Oct. 19 3-4:00 12
Oct. 26 3-4:00
Nov. 2 3-4:00

Math Resource Center Jan. 6 3-4:00 21
Classroom Management Feb..4-Apri1 3-5:00 16

Alphabet Phonics Nov. 2-3;00 3
ADD Nov. 2-3:00 Children referred

EARLY IDENTIFICATION

This program was iinplemente d to begin early detection of

youngsters with academic problems. It was Intended that the data

collected would contribute towards implementation of intervention

effo ts to solve the problem of th "negative circle."

There were three units to Early Identification:

a. Kindergarten Screening

b. HIgh R±sk Group, K-2

C. Joint Learning Disability Clinic/Team project

In May 1971, the WRAT Battery I or II was administered to screen

kindergarten children and establish remedial recommendations for

these Children at the beginning of their first grade year, September

1971. Profiles on each child were prepared and curriculum rec-

commendations were made to the children's first grade teachers.

The "high risk" group was pinpointed after initial screening

procedures were completed. The folloding steps were then taken:

28
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) direct refer-als to the Learning Disability Clinic, 2) psycho-

logical evaluations by the Team examdners, 3) medical evaluations

dhrough the Children'- Health Services, and 4) special training for

teachers of these children.

Subsequent to screening, youngsters with possible learning

disabilities mere identified. The Joint Learning Disability Clinic/

Team Pro ect identified the t aining and support services required

by teachers in their classrooms.

F. METHOD

Academic performance was evaluated by using the Wide-

Achievement Test and Peabody Picture and Vocabulary Test. The pre-

post test differences, correlations and t values were computed f-

each sroup (group- included: class survey, individual referrals

and small group asse s- K-_creening and modified curricula,

and grade level).

A separate analysis was made to compare overall average gains

for each grade level in each subject area (reading, math, spelling

and PPVT) and also for all groups combined in each subject area.

A comparisan was also made between completed prescriptions and

partial pre n_ _pti ns ("C" and 'T" ) that inJuded all grade levels

and groups.

The results are shown on Tables 6 - 18.

36
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Explanation of Terms Used on Tables:

1. R, S, M R-Reading, S-Spelling, M-Math
Note: All these represeut the WRAT test.

MearrTre-Score 40.0 is the raw score means.

40.0 (6_.5) (6.5) grade level means

NS Not significant. The difference between
the pre and post test i due to chance.

4. Correlation CorrelationJ bo_Lween pre and post _ ores.

correlation (abovc .80) means the
class tended to gain "as a g oup". Low
correlatica woule, indicate a greater
variance in lank order of the students
between pre and post testing (the class
does not gain as a group).

Age Mean age of the student, in months, on

6. P-P

7. PPVT scores
92.7

the pre-test

Mean length of time between pre and post
testing in months. The longer the time
between pre and post testing the greater
the differences to be e:Tected.

92.7 - Mean mental age

8. Probabi t Probability of differences between pre
and post means occurring by chance.

9. t Test

10. C, P

12. MA.

Paired comparison student t test used
to evaluate probability of differences
between pre and post means occurring by
chance.

C - Teacher completed DPT prescription
P - Teacher partial-- coL:pleted DPT

prescription

Number of -tudent tested

Mental age in mont



READING

EmsELN- -Grade- -Preserip_t;.--

TABLE 6 - COMPARISON OF GROUPS

CLASS SURVEY TEST RESULTS1

P-P-- pre -Past-- -Diff.--Pre-Pos T P

15 K P 5.1 0.3 0.6 +0.3 .35 2.99 .01
80 --( C 5.1 0.7 0.9 +0.2 .75. 6.51 .01
27 2 C 5.0 3.3 4.6 +1.3 .89 8.80 .01
66 4 C . 5.0 3.2 3.9 +0.7 .95 7.04 .01
55 5 C 5.7 3.6 4,3 +0.7 .94 6.68 .0
36 6 C 5.7 3.7 3.6 ---- .91 0.31 piS
57 7 C '5.7 5.9 6.7 _0.8 .89 6.19 . pi
61 8 C 5.7 6.7 7.5 +0.8 .83 5.17 .pi
39 9 C 5.6 7.2 8.2 +1.0 .84 5.08 .01

129 10 C 5.6 7.3 7.8 +0.5 .86 5.01 .01-

SPELLING

15 P 5.1 0.6 0.9 +0.3 .47 3.19 .01
80 C 5.1 0.7 0.9 +0.2 .50 5.14 .01
27 2 C 5.0 2.7 3.5 +0.8 .85 7.34 .01
66 4 C 5.0 3.0 3.7 +0.7 .88 9.12 .01
55 5 C 5.7 3.6 3.9 +0.3 .93 6.70 .01
36 6 C 5.7 3.1 3.5 +0.4 .79 2.53 .01
57 7 C 5.7 5.3 5.6 +0.3 .91 2.91 .01
61 8 C 5.7 5.9 6.3 +0.4 .89 4.32 .01
39 9 C 5.7 6.5 7.0 +0.5 .94 5.15 .01

129 10 C 5.7 6.8 7.5 +0.7 .93 10.32 .01

15 P 5.1 49.1 54.1 +0.5 .68 2.52 .05
80 C 5.1 55.1 63.1 +7.9 . 80 5.74 .01
27 2 C 5.0 88.7 95.9 +11.2 .68 4.15 .01

-80 K C 5,1 0.7 1.0 +0.3 .73 9.35 .01
15 K P 5.1 0.5 0,7 +0.2 .72 2.27 .05-
27 2 C 5.0 2.6 2.8 +0.2 .51 2.80 .01-

sr results are in grade levels except MA whIch is in months.



READING

_Group: N Grads--

TABLE 7

SMALL GROUP ASSESSMENT

Trescrizt.- P-11 _Pre Post=

TEST RESULTS

Diff.- Post_ Corr, T

9 C C 5.9 0.9 1.0 .61 1.16

28 1 C 5.9 1.5 2.2 +0.7 .87 7.61

9 1 P 5.9 0.3 0.7 +0.4 .48 2.52

21 2 C 5.9 1.5 2.0 +0.5 .83 3.81

16 2/3 P 5.9 1.5 2.0 +0.5 .96 8.79

53 3 C 5.9 2.0 2.6 +0.6 .80 8.60

61 4 C 5,9 3.7 4.4 +0.7 .93 6.87

17 4 P 5.9 2.2 2.8 +0.6 .74 3.64

17 5 C 5.9 2.9 3.9 +1.0 .77 6.80

17 6 C 5.9 2.5 3.0 +0.5 .85 4.33

SPELLING

9 K C 5.9 0.9 1.2 +0.3 .71 3.01

28 1. C 5.9 1.2 1.9 +0.7 .77 8.25

9 1 P 5.9 0.5 0.7 +0.2 .78 2.39

21 2 C 5.9 1.4 1.8 +0.4 .69 4.53

16 2/3 P 5.9 1.4 1.9 +0.5 .81 7.75

53 3 C 5.9 1.8 2.3 +0.5 .81 8.36

61 4 C 5.9 3.5 4.1 +0.6 .93 7.75

17 4 P 5.9 2.1 2.7 +0.6 .85 6.85

17 5 C 5.9 2.7 3.5 +0.8 .60 4.83

17 6 C 5.9 2.5 2.9 +0.4 .85 3.76

9 K C 5.9 52.4 63.9 +11.5 .86 2.74

27 1 C 5.9 74.1 63.0 +8.9 .84 5.19

9 1 P 5.9 57.3 64.8 +7.5 .78 2.15

17 2 C 5.9 75.4 82.2 +6.8 .69 1.98

15. 2/3 P 5.9 49.4 59.2 +9.8 .68 2.10

40 3 C 5.9 79.3 89.1 +9.8 .80 4.83

TH

8 5.9 0.8 1.2 +0.4 .64 2.65

-28

9

13

1

1

2

5.9
5.9
5.9

1.5
0.6
1.8

2.1
0.6
2.2

+0.6

+0.4

.60

.47

.70

5.77
0.20
3.22

16 2/3 5.9 2.0 2.5 +0.5 .74 3.14

32 3 5.9 2.2 2.6 +0.4 .66 4.08

1 All test results are in grade 1ve1s xcept NA which is in months.

Prob.

-01
.01

.05

.01

.01

.01

.01

.91

.01

.01

. 05

. 01

.P5

.P5
,05'

.01

.05

.01

NS
,01

.01

,01



READING

12

10
-23
-12

SPELL

10
23
12

KAM

11

9

19

7

TAILE 8

1
INDIVIDUAL REFERRAlS TEST RESULTS-

-Grade PrescriTt. P-P

1.45.6 1.1 +0 3
5.6 0.8 1.2 +0.4

2 6.3 1.3 1.8 +0.5

4 6.3 4.2 4.8 +0.6

5.6 0.7 1.1 +0.4
5.6 0.6 1.2 +0.6

2 c 6.3 1.3 1.7 +0.4

4 6.3 4.0 4.6 +0.6

C 5.6 56.3 66.8 +10.5

C 5.6 61.9 72.5 ----

C 6.3 66.8 74.1 +7.3

K C 5.6 0.6 0.8
1 C 5.6 0.8 1.3 +0.5

2 C 6.3 1.7 2.2 +0.5

4 6.3 5.1 5.9 +0.8

1 test results are in grade levels except MA. which is in months.

4 0

.97 1.78 .06

.65 2.99 .01

.67 6.53 .01

.98 3.03 .01

.93 3.87 .01

.21 5.88 .01

.76 5.53 .01.

.99 3.85 .01

.97 3.22 .01

.74 1.50 NS

.88 3.94 .01

.48 1.12 NS

.91 6.18 .01

.65 4.80 .01

.99 3.56 .01



TABLE 9 - COMPARISON OF SUBJECT AaEAS

Grade Prase

L' GROUP' ___SESSMENT

17

NDIVIDUAL REFERRAL

12 K

C

C
P
C
P

C

P
C

C

C

10 1 C

23 2 C

12 4 C

WRAT READING GRADE LEVEL SCORES

--P-P Pre Post Dif. Pre-Post Corr. T

5.1 0.3 0.6 +0.3 .35 2.99
5.1 0.7 CM +0.2 .75 6.51
5.0 3.3 4.6 +1.3 .89 8.80
5.0 3.2 3.9 +0.7 7.04
5.7 3.6 4..3 +0.7 .94 6.68
5.7 3.7 3.6 .91 0.31
5.7 5.9 6.7 +0.8 .89 6.19
5,,7 6.7 7.5 +0.8 .83 5.17
5.6 7.2 8.2 +1.0 .84 5.08

j.86 5.01

5.9 0.9 1.0 .61 1.16
5.9 1.5 2.2 +0.7 .87 7.61
5.9 0.3 0.7 +0.4 .48 2.52
5.9 1.5 2.0 +0.5 .83 3.81
5.9 1.5 2.0 +0.5 .96 8.79
5.9 2.0 2.6 +0.6 .80 8.60
5.9 2.2 2.8 +0.6 .74 3.64

5.9 3.7 4.4 +0.7 .93 6.87

5.9 2.9 3.9 +1.0 .77 6.80

5.9 2.5 3.0 +0.5 .85 4.33

5.6 1.1 1.4 +0.3 .97 1.78

5.6 0.8 1.2 +0.4 .65 2.99

6.3 1.3 1.8 +0.5 .67 6.53
6.3 4.2 4.8 +0.6 .98 3.03

9.8 1.0 1.7 +0.7 .77 10.57

9.8 1.0 1.5 +0.5 .77 6.01

34

Prob.

.01.

;01

.01

.01
.NS

.01

..01'

.01

41

NS
.01

.05

.01

.01

01
.01

.01

.01

.01

.06

.01

.01

.01

.01

.01



CLASS,SURVEY
Group.N Grade Prescript. P-P Pre- Post 01ff.. Pre-Post Corr. T Prob.

TABLE 10

WRAT SPELLUG GRADE LEVEL SCORES

C'

9 K C
28 1 C
9 1 P

21 2 C

16 2/3 P

-53 3 C
61 4 C

17- 4 P

17 5 C

17 6 C

INDIVIDU -REFERRALS

SCREENING

56
45

K C
1 C

2 C

4 C

5.1 0.6 0.9 +0.3 .47 3.19
5.1 0.7 0.9 +0.2 .50 5.14
5.0 2.7 3.5 +0.8 .85 7.34
5.0 3.0 3.7 +0.7 .88 9.12
5.7 3.6 3.9 +0.3 .93 6.70
5.7 3.1 3.5 +0.4 .79 2.53
5.7 5.3 5.6 +0.3 .91 2.91
5.7 5.9 6.3 +0.4 -89 4.32
5.7 6.5 7.0 +0.5 .94 5.15
5.7 6.8 7.5 +0.7 .93 10.32

5.9 0.9 1.2 +0.3 .71 3.01
5.9 1.2 1.9 +0.7 .77 8.25
5.9 0.5 0.7 +0.2 .78 2.39
5.9 1.4 1.8 +0.4 .69 4.53
5.9 1.4 1.9 +0.5 .81 7.75
5.9 1.8 2.3 +0.5 .81 8.36
5.9 3.5 4.1 +0.6 .93 7.75
5.9 2.1 2.7 +0.6 .85 6.85
5.9 2.7 3.5 +0.8 .60 4.83
5.9 2.5 2.9 +0.4 .85 3.76

5.6 0.7 1.1 +0.4 .93 3.87
5.6 0.6 1.2 +0.6 ,.21 5.88
6.3 1.3 1.7 +0.4 .76 5.53
6.3 4.0 4.6 +0.6

. .99 3.85

9.8 0.9 1.6 +0.7 .59 12.78
9.8 1.0 1.5 +0.5 .46 6.28

35

.01

.01

.05

.01

.01

.01

.01

.01

.01

.01

.01--

-.01

.01

.01

.01



-CLASS SURVEY

TABLE 11

WRAT MATh GRADE ,LEVEL SCORES

Group N Grade Prescript. P-P Pre . Post Diff. P -Post Corr. T Prob.

80 K C

15 K P
27 2 C

.28
9 1

13 2
16 2/3
32

GROUP ASSESSNT

INDIVIDUAL REFE_

11
9
9

INC

2
4

P

C

54 1 C

.44 1 P

5.1 0.7 1.0 +0.3 .73 9.35
5.1 0.5 0.7 +0.2 .72 2.27
5.0 2.6 2.8 +0.2 .51 2.80

i

5.9 0.8- 1.2 +0.4 .64 2.65
5.9 1.5 2.1 +0.6 .60 5.77
5.9 0.6 0.6 .47 0.20
5.9: 1.8 2.2 +0.4 .70 3.22
5.9 2.0 2.5 +0.5 .74 3.14
5.9 2.2 2.6 +0.4 .66 4.08

5.6 0.6 0.8 .48 1.12
5.6 0.8 1.3 +0.5 .91 6.18
6.3 1.7 2.2 +0.5 .65 4.80
6.3 5.1 5.9 +0.8 .99 3.56

9.8. 1.0 1..9 +0.9 .55 . 15.48
9.8 1.0 1.8 +0.8 .50 11.43
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Grade

1

2

2/3

COMPARISON OF GRADES BY SUBJECT AREAS

READING
Gains by Grade

Average Grade Level Gain Group

.20 Survey, Assessment
Referrals

.54 Assessment, Refer-.
rals, K-Screeniug

.73 Su -ey, Assessment,
Referrals'

.50 As essment

.60- Assessment

.65 Assessment, Referrals

-85 Survey, Assessment

6 .25 Survey, Asse _ ent

.8 Survey-',

8 .80 Survey

9 1.0 Survey

10 .5 Survey

C.=

4 4



CLASS SURNEY

Group N Grade Prescript....

15

80
27

X
2 C

SMALL GROUP ASSESSMENT

9 K C
27 1 C
9 1 F

17 2 C
15 2/3 P
40 3 C

INDIVIDUAL REFERRAL

C
1 C
2 C

-:..:KS.CREENII-NiG

_:.44 1' P
54.. 1 C

TABLE 12

PPVT MA SCORES IN MONTHS

P-P Pre

5.1 49.1
5.1 55.1
5.0 88.7

5.9 52.4
5.9 74.1
5.9 57.3
5.9 75.4
5.9 49.4
5.9 79.3

5.6 56.3
5.6- 61.9
6.3 66.8

9.8 64.9
9.8 69.7

Post Corr. T

54.1 45.0 .68 2.52
-63.0 +7.9 .80 5.74
99.9 +11.2 .68 4.15

63.9 +11.5 .86 2.74
83.0 +E.9 .84 5.19
64.8 +7.5 .78 , 2.15
82.2 +6.8 .69 1.98
59.2 +9.8 .68 2.10
89.1 +9.8 .80 , 4.83

66.8 410.5 .97 3.-22

--- 72.-5

74.1 +7.31 .88 3.94

73.6 +8.7 .76 4.21
77.9 48.2 .72 4.72

45
37

Prob.

.05.-

.01

.01

.05

.01'
-.05

.05

-.05-

.01

.01

NS-'

.01-

.01:-.



TABLE 14

SPELLING
Gains by Grade

Grade Aver_a_.ge Grade Level_Gain Gr9VP

K. .30 S rvey, Assessment,
Referrals

.54 Assessment, Referral
K-Screening

2 .53 Survey, Assessment-
Referrals

2 .50

8

Assessment

.60 Survey, Assessment,
Referrald

. 55 Survey, Assessment

.40 Survey, Assessment

.30 Survey

.40 Survey

. 50 Survey

. 70 Survey



TABLE,15

BATH
Gains by G ade

Grade Avers a Grade Level Gain Group

.23

.56

2 .37

2/3

4

4

1

4 7

40

Survey, Assessmen:
Referrals

Assessment, Referrals,
K-Screening

Survey, Assessment
RefeTrals

Assessment

Assessment

Referrals



Grade

TABLE 16

MA
Gains by Grade

Average Gain In Months GVinup

8.73

6.66

Survey, Assess
Referrals

Assessment, Refer-
rals, K-Screening

8.43 Survey, Assessment,
Referrals

9:8 Assessments

9.8 Assessments

48

41



TABLE 17
AVERAGE GAINS BY GROUP

READING

Group Gain

Survey .6

.Assessment ,6
Referral .5

K-Screening .6

Prescription Gain

SPELLING

Survey .5 .5

Assessment .5 P .4

Referral .5

K.Screening .6

Survey 8.0 8.2
Assessment 9.0 7.8
Referral 5.9
K-Screening 8.5

Survey .2 .5

Assessment .4

Referral .5
__K-Screening_ .9

All scores refer to grade level except MA which refers to months.

4 9



'---GrOsp.N-. Grade
: :

READING
.56- 1

45- 1

SPELLILIG

56 1

45 1

44 1

54 1

-MTH'

54
44

1
1

1
Al1 test

TABLE 18

K-SCREENING
Test Resultsi

yrescrip. P-P Pre Post D -_-e-P t Cor Prob.

C 9.8 1.0 1.7 +0.7 .77 10.57 .01
P 9.8 1.0 1.5 +0.5 .77 6.01 .01

C 9.8 0.9 1.6 +0.7 .59 12.78 .01
P 9.8 1.0 1.5 +0.5 .46 6.28 .01

P 9.8 64.9 73.6 +8.7 .76 4.21 .01
C 9.8 69.7 77.9 +8.2 .72 4.72 .01

9.8 1.0 1.9 +0.9 .55 15.48 .01
9.8 1.0 1.8 +0.8 .50 11.43 .01

ts are in grade levels except NA which_is in_months.-

5 0



DISCUSSION O iESULTS

1. Test Data

All data (Tables 6-18) were analyzed by the paired comparison

"t" test across groups, grade levels, academic areas and prescripti ns

(complete and partial).

Overall gains across groups, grade levels and prescriptions

were: .6 year in reading, .5 spelling, .4 math and 8.0 months mental

age on the PPVT. These are average gains, depe ding on the subject

area, group grade level and prescription. Variations ranged from

ne-gain to 1.3 grade level gains.

Reading and spelling differences among groups (class survey

small-group assessment and individual referrals) were mini al and

therefore it could not be concluded that one group was superior to

the other, especially in these subject areas. In math, however,-

the results indicated the K-screening group to be superior to

the others- Also the individual referrals did not do as well as

the other groups as measured by the PPVT (see Table 17).

Comparison o- grade level gains are presented on Tables 1 6.

Interpretation among gra.!es is hazardous because the data was

obtained from various group's and it was not consistent. It appears

that the Kindergarten grade level did not do as well as the others

on the WRAT reading/spelling/math test.

The difference between completed and partial prescriptions was

.1 year in reading, spelling, math and .4 on the PPVT; these

differences are so slight that one cannot conclude that there are

any differences between eomplete and partial prescriptions.



Careful consideration should be given as to whether teachers are

actually completing the prescriptions and also, how well they

implement the prescriptions.

Finally, careful Attention should be focused on the size of

the correlations between pre and pest te t results (Tables 6-17)

irrespective of the gains noted. A relatively high correlation

(above .80) indicates that the class gained AS

a group. A lo cor elatio (below .60) indicates that the

opposite may have occurred, that is, a few individuals made large

gains while others were not gaining at all.

In summary, overall gains were moderate considering the length

of time between pre and po-- testing. Fewdifferences were noted

in test results among g oups grade levels subject areas and

prescriptions.

2. Kii±g2sLea-_-Screenkli

The results of the implementation of this new project are no e-

thy because of the short time it has been in operation. On

Table 18,_the 8.7 and 8.2 months_gain-on-the PPVT-is-very-cl e-to-

the 9.0 criterion. The FPVT test is probably the better indication

(than the WRAP) of achievement because it demonstrates the child's

ability to use verbal and reading readiness skills which enable

him to be successful academically.

The 59 and .46 in spelling and .55 and .50 correlations in

math are low indicating that a few individuals in the group were

making large gains while others were not gaining at all.

It should also be noted that for reading and spelling there



was a month difference in complete _and partial prescriptions,

which Is a slight improvemen from the .1 diffe ence overall.

3. Class Obse

Class observations included one h gh school class, 2 inter-

mediate classes, and 5 elementary classes.

The intermediate and high school cla -es that received A Ei,P

services (tot Modified Curricula classes) made excellent use of

individualization techniques. In all instances, the objectives

for the day were _ell defined (see Observation Checklist, Appendix

F-1. and F-2). Excellent record keeping data were used, including'

individual student progress files which were accessible to the

students. It should be noted that although progress records were

kept no academic data were submitted to the evaluation staff. A

variety of rewards were apparently utilized for motivational

purposes. They included prizes, movies, parties, camping trips,

and also the use of token stamps which were exch- ged in fpr

other rewards.

Also, in all situations, students were given choices in deter-

mining tasks, continue and start a new task without the Aid of

the teacher. Equipment was easily accessible and was used only

2-3 times per week.

The five elementary classes, on the oth _ h: d sh- ed varying

degrees of results. Three classes observed had ell-defined objec-

tives but in two classes, the objectives were not well defined

("not well defined" was determined by the observer, indicating

that the student and teacher were not in agreement as to what



constituted specified task- for the day). The three classes with

well-defined objectives were consistent in all other areas (ques-

tions 2-11) on the observation checklist) while the two classes

with problems in defining objectives, were consistently weak in

all areas.

Observation of class attendance records the day noted

that of five classes visited, a minimum of 1,and a maximum of 5

students- ere unaccounted for. An average of 2.5 students were

unaccounted for in the classes observed.

A significant observation noted by the SWDRC was that teachers

with !good' (good - defined by the teache DPT service, were

outstanding in class evaluations and ove all program effectivenes

4. Responses from Interviews and Questionnaires

a. A & P Teachers! Reactions

Teachers responding to questionnaires and interviews all indi-

cated agreement in and rec gnition of the objectives for the

A & P component.

Thirty-six respondents felt that the objectives of the program

e generally well met. The majority of the teachers also indi-

cated that they intended to continue using Title I se ices in

the future.

Teachers noted the following common problems: ) program

uncertainty from year to year to make planning and continuity

effort difficult., 2) additional money is needed for supplies, 3)

increased communication needed between schools and complex and

4) follow-up procedures need to be

5 4
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and DPT's to secure better results.

The strong points of the program, noted hy the teachers re:

1) cy:cellent DPT service, 2) many improvements in participating

children's behavior arid attendance, in relation to school, 3) the

progrmn reaches many studerits who need the extra help and 4) in-

se vice training (especially Fargo arid. Omura workshop ) excellent

and should be c ntinued.

It should be noted that the DPT service was indicated as

both strong and weak points. T achers who were satisfied with

the ice, were very pleased with the DPT's assigned to them,

while the others with less service noted this a major problem.

The comments appeared to vary by school. Most teachers from a

given school submitted similar uomments, which indicated daat

the specific DPT assigped to the school was the determinant he-

tween good and poor services.

* Classroom Maaagement Workshop conducted by George A. Fargo of the
University of Hawaii, College of Education mad Robert T. Omura of
the University of Hawaii, Social Welfare Development and Research
Ceuter.
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VI. MRICHMENT STUDENT ACTIVITIES PROGRAM

DESCRIPTION OT SUB COMTONENTS

1. After School Activities

After-school student activities were offered in most Title

I schools in dhe McKinley Complex during the school year, 1971-

72. Each school developed its own program in a joint effort be-

tween principals, counselors and teachers Me number of students,

number of rrteetings, hours per meeting, number and type of staff

and type of activity varied by school.

A t tal of nineteen after-school program contracts were

approved and carried out in the McKinley Complex for 1971-72

school year. Three of the co tracts were spring semester renewaLs

of fall semester activities.

The activity programs can be classified into five types.

summary is presented in Table 19. The drama type of activity

included a language program, music, drama and creative writing

classes. The soorts category included physical education, sports

participation and field trips for boys. nae art activities were

arts and crafts, cooking, decorating, etc. The mixed program

usually included a crafts, sports and field trips. Special

activity programs were self- mage discussion groups and instruction

sessions for asking surfboards.

-a. MOCINLEY HICK SCHOOL

1. Drama Program

a) A combinntion sc p poetry,

short utory, improvisations, creative drama,

speech nnd acting activities.

49

56



b) A major s a production was planned and

produced.

Instructor:

Time:

Jerroanne Edralin

4 days a week, beglnnin
October 18, 1971 for 30
weeks

Total Students: 34

b CENTRAL INTERMEDIATE

1) Drama and Field Trip Program

a) Music and drama activities

) UH football games

UH basketball games

After- school competition

Ins ctor: David W. Patterson

Time: 4 hours per week for 20 weeks

Total Students:

2) Apssr_IpARLfis

) Physical fitness p ogram

b) Field trips - rock concerts, foo bail games

Ins true tor:

Time:

Ron Marovardt

4 hours per week

Total Students. 6

a) -Designed-Co work with students after school

with sports skills

b) Outings football games, basketball games

Instructor. Edward Hayashi

or 20 weeks

Time:

50

4 hou s per week for 20 weeks



Total Students: 7

4) Music Program

a) Teaching students has c performance-oriented

skills

Give students Interest and direction f-r out

school hours

Instructor: Larry Cross

Time:

Total Students: 4

5) Surfboard Making

To change stude 's outlook toward school

4 hours per week 2

b) To learn to assume responsibilities by pro-

viding opportunities which offer a chance to

prove his capabilities

To Make a surfboard

Instructor:

Time:

Bobby Skalak, David Jbe1Lira

Beginning March 6 for 3 weeks
non.-Thurs. 3-5 p.n.

Total Students:, 11

KAAHUMANU SCHOOL

1) Arts and Crafts

a) Learn - tie dyeing, batik, weaving, drawing,

printmaking, and copper enamelling

Instructor: Margaret Leong, Milena Matsuyama

Time: Mon.-Tues. 3-5 p.m. fv: 3
weeks. Classes at McKinley
Iiigh School

Total Students: 20

51
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Sports

a) To learn the basic fundamentals and

techniques of football and basketball

To get a first hand look at a high scho 1

athletic program in operation

To instill the ideals of sportsmanship and

fair play

d) To foster spirit and pride among McKinley

Complex scho Is for McKinley High School

Instructor:

Time:

Mike Chou, Jacob Hoopai

Oct. 5 - May 12 - 29 weeks,
5 hours per week

Total Students: 20

d KAIUIANI SCHOOL

Mix Pro ram

a) rhe majority of the student's t _e wasLto be

centered around non-academic activities such

ts and crafts -ewing, cooking, b -ling,

. outings and physical education.

The major emphasis was to be on communicati

skills

Instructor: Christopher Sasaki, Dennis Wee,
Lucille Soong

Time: September 1 Jan. 21, 5 hours per week
for 20 weeks at KaLulani Elementary School

Total Students: 1st semester - 32
2nd semester - 32.



KAULUWELA SCHOOL

1) At. _Program

Arts and crafts in various media - ceramics ,

macrame, crochet, weaving, Model making and

games

-Instructor: Brenda Min .

Time: Mon. - Fri., 2145 - 4:15, Nay 1 June 2,
Room A 3b.

Total Students: 11

xed_PrimERT

Crafts - completion of pre-Christmas p -jects

Sports - basketball

Instructor: Candace Ventura

Time: Crafts - Jan. 10, 14 17, 21 - 2 br .

per session

Total Students: 7

8ports_Program

a) Give student's ex-ra

basketball skills

b) Obtain good spo

baseball, etc.

Outings - see sport even

elp _n volleyball and

p through flag football,

es and participate in

sports with other Kalihi and McKinley Comp ex

schools which had after school programs

Instructors: Anthony Phlatzgraff, Gregory Heau

Time: Tues. and Thurs Nov. 16 - Jan. 20

Total Students - 18
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4) Art_ Program

a) To create lasting permanent Chri tmas gift using

Color-life technique - Gesso Picture Boards

b) To make Christmas angels

Instructor: Candace Ventura

Ti-- Boys - Monday Nov. 15 - Dec. 6
Girls - Friday Nov. 19 - Dec. 9

Total Students: 6

Rpliday Cm:404m clas.s!

a)- To prepare=1 simple meal and cookie bake

Instructor: Candace Ventura

Time: Tuesday Dec. 21 and 28

Total Students: 8

f. LAVAKILA SCHOOL

-LanguageProgram

a) To Orient the new arrivals from the Phillippine

Islands to the American culture.

b) To expose the children to the English Language

in an informal situation so they n begin to ,

understand and use the spoken word.

Instructor: Dominga Cuaresma

Time: Tuesday and Thursday - 1 hour per session.
Room G6

Total Students: 21

LIKELIKE SCHOOL

1) Self-image Program

) To develop positive behavioral change developing

self image.

54
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b) Met with 6 students each on Tuesday, ednesday,

and Thursday.

Instr ctor: Al n Tenn, Steven Miyashiro

Time: Oct. 19 - March 9 - Likelike School

Total Students: 12

e Program2) Self

-) Same as above

Instructo Alan Tenn, Rodney Shido, Randy Fonseca

Time: Start March 14 for 11 weeks

Total Student-. 16

ROYAL SCHOOL

) Mixed Pro ram

a) To promote s c al personal gr_ Al

b) To motivate interest in school and learning through

recreational activities.

Art Activities

puppets, puppetry1 autograph books, me a

Instructor: Dorothy Luke

Time: Tues. Wed., Thurs. at Royal School
May - June 1972

Total Studen 30
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Table 19
Afterschool Activ ties

School Drama Sports Art Mixed-

Ala Vai

Kaahumanu X

Kaiulani XX

Raultmela X

Lanakila X

language

Likelike

Royal X

Lunalilo

Central XX

(drama,

L_ustc)

X

1

Washington

McKinley X
English,
restive

iting)

Spec

]CX

self-image)

6 3

56

X
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2. Outdoor Camping

The Outdoor camping phase of the Enrichment Student Activ

Program consisted of Oa° kinds of camping. The single-school camping

projects were conducted more frequently but included fewer students

than the two multi-school camping trips to Camp Erdman in December

1971 and May 1972-

There were 9 camping trips sponso ed by individual schools. Four

were at the Incermediate and high schools and 5 at element ry schools.

The average number of students participating wis 19 per trip with

a minimum of 6 and a maximum of 45. Activities included hiking,

cooking, cabin care, sports, crafts and music. These camping

trips were conducted one night on a weekend and supervised by ene

or two teachers. The camping was usually conducted at Camp Erdman

YMCA).

Table 20 describes the daily program as scheduled by the coordination

committee and carried out by the junior counselors.
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McKINLEY HIGH 500001,

Camp Erdman Program

May 17, le, 19

WEDNESDAY HURRAY

Arrival

As_embly

Cabin 4ssinueuts

Program B

Tour of Camp by Modula-a

11:30 Lunch

Pzogram Begins

Land Arts/

Am Archery Sports Crafts Music

Hike Skits

A & B D & E

Half of C Half of C

0 & E A & B

FRIDAY

7:0d Reveal

Breakfast

Clean cabins

Return sheets,

towels- blankets

9:0D Olympics

10:3Q /Wards

ovalu;ition

Half of C Half of C 11:45i KP's Rcport

11 0 Program Ends

11:45 YP's Report

12 0

1,00 Program Begins

12:01 lunch

Departure_

5.00 Free Time

5:45 KP's Report

6:00 Dinner

7 00 Crab Hunt

Social Dancing

-.Snack P ogram Ends

10 00 Lights out Preparati n Mini Camp Fires

Dinner

Skits

. Snack,

;i 4tro!,t_t,



OBSERVATIONS OF ACTIVITIES

Six after school activities were observed. Obsci-vers visited one

activity at each of the folloc7ing schools - Central Intermediate,

McKi ley High, Royal Kaiulani, Lanakila and Likelike Elementary Schools.

The activity at Kaahumanu and Kauluwela Schools were over for the

day at the schedule time of observations. Washington Intermedi te

School and-Lunalilo did not activity programs. Some prog ms

at other schools visited were not observed since the activ ties were

conducted prior to the observation period.

The Individual Incidence Report (see Appendix G7) was used to

collect data on five randomly selected students in the activity program

from each school. The report included notes of initial problem cited

as reasons for recommending pupil participation in the activity and

it further indicated changes of behaviors among the students as not

by teachers and/or counselors of the school.

Behavior problems were cla -sifted into social, attendance and

academic problems. Student behavior incident reports were studied

for 37 students. Although most students usually had a var ety and

combination of problems, only one major problem was noted. Frequencies

of referred problems on the 37 incident rep -ts included:

11 Soci-1

12 Attendance

12 Academic

4 Combination of 1 three

Social behavio- problems included fightin6, stealing, bad temper,

run-away, withdrawn, lack of respect for peer and adults and poor

peer group relationships.
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The counselors and teachers evaluated the improvement of the

students by comparing original behavior with that observed after

part cipation in after-school activities.

12 students w_ e rated as having excellent improvement.

19 students were rated as having satisfactory improvement.

6 students were ra ed as having poor or no improvement.

Sufficient information was not collected on spe-ific improvements

of the students in the activity programs to make a detailed analysis.

Instead sample cases are presented below to indicate types of reduction

of behavior problems:

Case 1: Student reduced absenteeism record first semester of

60 absendes in the second semester.

Case 2: Student reduced absences from 55 to 8 absences in the

two semesters.

These improvements were attributed to participation in activities

such as camping, surfboard making, softball and football. Such

par '-ipation was apparently contingent upon good behavior and

attendance in school.

Case 3: A student reduced fighting from 5 fights to 1 fighi

during activity parti pation.

RESULTS OF INTERVIEWS AND QUESTIONNAIRES

1. After-School Activities

a. Teachers' Reactions

Interview and questionnai _ responses indicated positive res-,

ponses by pupils tp the after-school activi.ty programs. The stUden

enjoyed the activities offered and they had a place and project to

60



bettee the time school

IWO of the major operational conplaiats by personnel involved

the organization of the a tivities, Ehese included 1) purchase order

procedures deterred many more other possible activities, and 2) more

-d dinner at home.

non-iitle I students should have been able to participate in the

activities. The staff and students indicated strong acceptance

the progr ns particularly when the actiiiities were well organized.

Orgarli2ational and interagency st-ff coordination problems cropped

up fronii tine to time but remedies were being consid red Eor the next

school year's program_

2. Outdoor Camping

A sample of questionnaire responses from students participat-

the many school c nping trips indicated the following:

a. Had they g ne on an overnight caimpirm.g trip previously? y_Es

b. Would they like to go again? yes

c. Had they learned much? yes

d. What choice uas favored: School, staying home, camping?

camping

e. Would more children enjoy this experience? y!!

What were favorite acti ties? arch- swimming bein

friends

g.. lJhat did dney like about camp? being h new and_ knowm friend

h. Did they approve of olderstudants as counselors and director

of activities? ves

The reactions and observations by teadhers and principals

7.4-re positive- All saw benefits gained by students from this outside

classrWm elqierience. The coordination cinnuittee members recomme ded
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ing experiences be made a part of the fall semester school progra

'Attitude changes anong the participating students were noted

he personnel. These cbanges included 1) improved interaction with

peers, 2) uaderstanding of responsibility and role of teacher (junior

counselor reaction

of activities, etc.

The lath of

3) greater self-confidence from success in one

adequate camp facilities, eachers willing

t_ supervise camping and participate in the planning of trips,..

3) Lack of funds t _ a a large scale camping program were cited

as problems by participating personnel.

TABLE 21

tischool Camping

Dec. 1,2,3

Eight Elementary Schools

0 e High School

-

May 17 18,19

160 students 160 students
(20/school) (20/school)

25 25

185

7 0
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TIVBLE 22

Individual School Camping Trips

Camp Other 2 days 3 days Fall Spring
School Students Erdman Location 1 night 2 nights Senester Semestei

aWaI 27 X

14
Kaiulani 14

Kauluwela 14
12

6

Hanauma
Bay

Washingto,i 13 Camp

26 X Kailani

Centr1,1 45 X

McKinley 16 X

7

OBSERVATION RESULTS OF OVTDOOR CAMPING ACTIVITIES

Sch ol personnel operating the outdoor camping activ_ties focused

their attention on three major areas of concern: 1) What did the

McKinley High School students in the Special Motivation Class contri-

bute to dne camping p -'ect? 2) How did the camping experience help

the high scho 1 students (Speical Mo ivation Class students who served

as junior counselors) remain in sch-ol. and 3) What compone ts of the

camping program --e d a successful model for helping improve the

problem children's experiences and behaviors?
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The following 4ere noted from direct obsen'ations of the activity

, and othe- -ecords and interviews with personnel and children p ici-

pating in the program:

1. The Hainley High School students participated in the follow-

ing activities:

a. planned activit es and lessons for full recreati vi-

ties

b. managed cabin as- , ments of par icipating children and

provided g_ up supervision

c. conducted recreational activities and assistc.d with the

supervision of other activities at camp

d. planned and participated in evening campfire_activities

such as drama skits and musical performances

The camping experienc- helped the high school students by

making their participation contf_gent on the following:

J4pponstrate conti_uod_good,attpndance in_school_

b. demonstrate ability to assume responsibility as indicated

by good academic progress and participation in regular

school assignments

The canping experience further provided the high school s udents

the opportunity tO develop self-confidence by enabling then

to be selected as a junior comselor to -ork with younger

children, planning ancl conducting such activities, and mast

ing the various skills involved th the conduct of the activ -

ties.

2. According to staff assessments, ale cam ing program produced-
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positive behavioral development models and lea ing approaches

such as the foliowing:

:a. the application of peer tutoring techniques in outdoor

education activities

b. learning through a variety of non-academic activities

'such as archery, hiking, outdoor cooking, etc .

c. group living to enhance interpersonal experiences and

growth

d. a learning setting away from the traditional classroo

and home

e. variety of small group cooperative and competitive experi-

ences



VII. DISCUSSION & RECOfl4ENDAflO1S

GENERAL RECOMMENDATIONS

These general recomnendations are offered for consideration by

the McKinley Complex ResoUr e Center personnel, dhe DOE,

the participating school principals and teachers.

1. Although the Me inley Complex P.asource , Center

services are generally defined and understood by personnel

di e tly involved with the project component, it_lould be

hel- ul i_

Title

facilities were specified in order that school administrato

suh-com onent units of the ESEA

nd of_the resource

and particularly potential teachers receiving such services

may discriminate these from the myriad of other school

support_ activities. (This reconnend a

recommendation #4 belo : Communicat

-upplemental

2. The objectives of the project component, apparently prepared

expeditiously for proposal submittal purposes, are not

adequately or consistently stated to enable precise evaluation

of program effectiveness. It is recommended that school

and Complex Resource Center personnel further define and

a. Objectives should be specified according to desired pupil

outcomes and accomplishments.

b. Output indicators (criteria) of learners should be identified

for each stated objective.
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c. Functions.perfo -ed by participating Title I personnel

and regular teachers, who refer pupils to the program-

should be specified in behavioral terms.

"Clear statements of objectives may be helpful for...

1) They tell you, the problem solver, how you will know

when you're ACUIEVED (and when you haven't).

2) Objectives are convenient ways to communicate i- end-

ed.achievement t- others. (Superiors, subordinates,

students, parents, etco)

Objectives are the only way that measures of achieve-

ment (or progra_ effectiveness can be made systematical-

ly and scientif_cally).

Object ves increase die probability that the remedy

(training., environmental changes, motivation systems,

etc.) you develop will be relevant to the problem.
*

-Good- bjectives- shouId-specify-what-the-iearner-is,-abla-to-

do; ho well the behavior is expected to be performed; and

under -ghat circu-stances the learner is expected to perform.

Uniform testine_and general data collection procedures

should be identified by the complex unit and ill partici-

Pating schools.

a. Uniform testing da es or periods should be established

and adhered to by examiners af the Complex Resource

Center and participating schools.

Ob'ectives, Harless Inc., Falls Church, Va., 1970.
_hy, Bela H, Instructional Svstenm, Fearon Publishers, Palo
California, 1968.
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One test per year may be administered during the month

of May. Thus, a previous year's test scores can be

used as the pre-test data and the following year

results can be analyzed as the post-test data.

post-test taken in May of the current year may become

next year's pre-test information.

An alternative to the once a year testing is to specify

cu f dates for the pre and post testing.

Thus, the range of months bebween pre and post .esting

will remain constant and uniform, i.e. - pre- iests to

be completed by October 15th and post-tests to be

initiated after April 15th.

4. Imp-ove communication between the Complex Resource Center

staff and participating school administrators and classroom

pe onnel.

(This recommendation supplements recommendation #1 abOvej

Although the services of the McKinley Complex

Assessment and Prescr ption team have been generally well

accepted by many classroom personnel of the participating

schools, annual attrition among staff of the respective

schools, new assignments and other personnel shifts -ay

require continuing orientation programs to inform all

teachers about available services. In order th -the

support services of the McKinley Complex Resource Center

may be utilized to the maximum the following suggestions

are offered for consideration:

a. Prepare an orientation brach- e escribing service
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-the Complex Resource Center to be d ---ibuted to all

teachers and ther persons includ parents and outside

agency personnel within the McKinley Complex, or

b. Develop an automated audio-visual orientation program

(film strips or slides with an audio taped narration)

to describe and illustrate the Complex Resource Center

services.

c. Identify and _select key persons (school counselor,

administrator, departmental or grade level ch irman)

to be responsible for their school's feedback sys e

to the co plex resource unit.

d. If an operational handbook or manual is not uo avail-

able, it is recommended that one be prepared and copies

of it placed at the participating schools with key con-

tacts thin the schools. The handbook or manual

should-describe step by step procedures to answer

nuestions such as 1) How to handle Title I purchase

orde s; 2) DPT teacher contacts; 3 How to get supplies

or serv es; 4) How to plan special activities and who

can qualify; etc.

The McKinley Complex in-serv ce teacher trainim unit has

provided adequate t aining services to participating teacher

according to responses to the questionnaire. Te cher train-

ing services should continue to be maintain at a high level

with particular emphasis on continuing foll -up consulta-

tions by the Din's. Specific recommendations include the

following:
7 7
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a.- Training for DPT'- involving skills in 1) general-

-classroom management techniques; 2) -anaging pupils

engaged in individualized instructional- 1 ssons;

3) behavior observation, charting and analysis pro-

cedureS; and other appropr Tte academic instructional

The PPT's should assume_ the role of a teacher-trainer

who continually provides direction and guidance to -class-

room teachers. Thei should operate on the premise that

if they were highly successful in helping teachers

assigned to them they would eventually "work themseive

out of a job." DPT's should not limit their consulta-

tion services to academic needs but also include beha-

vioral management consultations to teachers who are con-

tinuallY exhibiting difficulties in dealing with dis-

ruptive passive_or-unproductive-classroom-behaviors7--

Training for classroom teachers involving 1) specify-

g ed cat onal objectives and the methods to utilize

the techniques of "teaching by objectives!" 2) prin-

ciples and practices of individualized instruction;

3) principles and practices of-team teaching; 4) class-

room management techniques featuring contingency manage-

ment and other related motivational techniques; 5)

classroom design for efficient and productive pupil

management; 6) self-instructional concepts and practices;-

7) ways to modify self t aching behavior from dominant

negative and neutral behaviors to highly pos tive teach-

behaviors.
70
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Though teachers are often exposed to new te4hniques,

promising approache , and innovative curriculum materi

and devices, little effort is usually direc.ed toward

establishing desirable changes in the classrOOm be-

havior of the teachers. (This assu-ption may or may

not be the case -ith training efforts of the :D'.citinIey

Complex.) Previous and current teacher training efforts

continue to emphasize the _hy" without the "how to"

in overcoming class oom management proble The above

two recommendations are intended to provice school

personnel an opportunity t_ learn new skills and

receive continuous on-site guidance and dirtion by

DPT's to effect changes in their personal teaching

behavior.

c. Training for school counselors and co support nra

involving libehavior-obierV-ation, charting id analysis

procedures; 2) skills in behavioral interven n pla

ning; and other related skills that will enable them

to function more effectively as behavioral consult nts

to classroom personnel.

It is becoming increasingly eVident that the tradi.tional

practices of counselors based on client centered approaches

with a heavy reliance on verbal communication is made-

quat. to meet the individual needs Of all pupils in a

given school. Effectiveness of such approaches and

practices is also questioned. On the other hand, there

are indications that counselors who include behavioral
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inter tion on ultations in their repetoire

skills have been highly successful in coping widi the

specific proble s of referred pupils. It is not suggest-

ed that school cono:- other support personnel

ir lkills and practices but rather

to incorore additi nal skills and practices that

may help to reduce the current overburdening of

counselor services.

SPECIFIC RECONMEWATIONS TO TIE MCKINLEY CO4PLEX RESOURCE CENTER

The McKinley Complex Resource Center, formerly

located at Royal Eleme eery School classrooms will move to the

Kauluwela Elementary School begin ing in September, 1972. All

ESEA Title I acti 'es will continue to be coordinated through

this unit, including 1) preparation of project prop sals, 2) pre-

paration of operating budget and program allocations within the

McKinley Complex 3) coordinate the collection of appropriate data,

4) arrange and/or conduct in-service training workshops 5) extend

assessment and prescriptive services to qualifted Tit) 'ls

for participat ng schools, and 6) arrange for the purc sa;and dis-

tribution of educeti nal materials and supplies for Title I activi-

ties in the various schools. The role and functions of the Complex

Resource Center has be n vast and continues to be complicated from

the outsider's point of view. The Complex Resource Center staff,

led by Ms. Rosalie Chentiny, has exerted commendable efforts to

improve and strearr1ine its opera ions to

ffectiveness.
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The following recommendations are offered to further increase

the effectiveness of the program: .(Thase recommendations are in

addition to those speclfied in the previous section.)

1. Record_Keea na - Previously the various data was catego-

rized by school, budget, and various activities which

resulted in some confusion-- particularly by the evaluatora

when it was necessary to assess such information. A more

systematic procedure for record keeping should be estab-

lished and maintained. It is recommended that one stan-

dard system would alleviate some of the confusion and help'

to imp_ove the data collection and analysis process.

Note: The Complex has already decided to implement a
"school by school" record keeping system beginning in
September, 1972. It is also apparent that personnel of
the McKinley Complex Resource Center utilize.the available
data in their decision making process.

2 Educational materials - The access to instructional ate --

-ials-should not-solely-be-dependent-on-_ s

rather a materials bank at each school should also be

astabl-shed and teachers taught to utilize its services

to select and use appropriate materials and devices. Pro-

cedures for bo -owing materials should be established and

it should provide for regular rotation of such materials

among participating teachers. Classroom teachers should

also be given guidance in utilizing the services of the

Teacher Ass Center-( which is conveniently located

thin the Complex area and, further, skills to prepare;-

useful teacher-made ins ructional materials.

Individualized instruction class mode s - It _ay be
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appropriate to identify and designate model or demonst

tion classrooms that are ef ectively utilizing cOncepts

and practices of individualized instruction This will

enable other regular classroom teachers the opportunity

observe and possibly practice individualization teclt-

niques and procedures.

(Obviously this recommendation supplements the re ommen-
dations for training services.)

C. MODIFIED CURRICULA

Although there was inadequate evidence to substantiate

the Modified Curricula component of the McKinley Complex Ti le I

program seemed to be one of the more outstanding progra s within

the Camplex. It was also interesting to note that the counselors

and administrators at McKinley High School did not identify the

Modified Curricula component as a special project only for quali-

fied nd-identified-students-.---Rather,-they operated- what as

apparently a total guidance program that included services to all

students within the high school - portions of ii financed and

designed to aid pupils who qualifed under the ESEA Title I cri-

teria. This "mixing" or integration of Title I and general

fund counseling services paired with special remedial academic

activities de-emphasized the classification of students according

to socio-economic categories thus avoiding the usual labeling of

"poor" students which is prevalent in many other secondary schools.

Recommendations offered to the modified curricula components,

herein, are intended to further improve their effectiveness and

accountability:
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1 Measurement data - More specific observable and measurable

indicators of behavioral and attitudinal changes are

needed. All remedial classes -hould be required to submit

pre and post test data on academic achievement - ncrsuch

data is currently available. A standardized attitudinal

test should be selected and administered to uniformly

measure changes involving how the student views himself,

the school and the environment.

Individualized instruction - Every effort should be made

to secure or develop more appropriate individualized self-

instructional materials for the academic activities. The

evaluators' classroom observations also indicated insuffi-

cient space for equipment and accoiiuiiodations for all of

the referred students. Tome high school teachers also

indicated the need for more vocational and business educa-

tion materials for their students.

Motivational techniques - It was apparent that member

of high strength activities were utilized as rewards for

display of acceptable and desirable school behaviors.

However, there was little evidonce that this was achieved

objectively and consistently. It is recommended that

modified curricula personnel aequx e specific skills in

behavior modification techniques in order to achieve

greater consistency and fairness for participating pupils.

D. ASSESSMENT AND PRESCRIPTION

The reco -endations in this section will be divided for th,11
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A & P Team and the schools receiving A & P s rvices.

1. Assessment and Prescription Team

Every Diagnostic and Prescriptive Teacher (DPT) on Che

Complex resource unit staff was assigned to one or more

schools. The DPT served as an important communication

link between the Complex resource unit and the schools.

They were based at the Royal Elementary School Complex

office (DPT's will be directly placed in their respective

schools during the ensuing 1972-73 school yea- and-oper-

ated from this central facility.

The DPT's pri ary function was to test students and pres-

cribe appropriate instructional materials to meet the

academic needs of the referri':_d student. They handled

assess ents and prescriptions for entire classes, small

groups within given classes and individual referrals.

No two workers are expected to perform their jobs identi-

cally and it is also assn;ned that some DPT's were mo'

--skilled and experienced thnn others. In light of t

assuraptions the following recommendations are offered to

improve the overall effectiveness of the se ice-delivery

system of the resource unit services.

a. Follow-u Everr:effort to maintain consistent or

increased follow-up services should be exerted.

Although many teachers ( articularly those with class-

wide referrals) indica ed excellent CPT follow-up, the

complaint most frequently mentioned by others was the
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lack of follow-up.

Interviews with teachers ed that the DPT's

Lested adeouately, but some left materials with the

teacher and infrequently re-visiLed the cl-- room. It

is apparent that some communication gaps existed be-

tween the referring teachers and the OPT's OPT

priorities should be more effectively communicated

to all teachers.

The developmen some kind of 'reaction, follow-up"

sheet should be considered to enable teachers to pro-

vide feedback of materials and procedures prescribed

by the OPT. This latter suggestion may help to estab-

lish a f emer OPT-teacher relationship enabling the

On's to quickly ident fy further needs.

b. Communication - As it was cited above, the problems

between DPT's and referral teachers can be improved

with increased specific Comm unication. Prescriptions

can include more alternatives to teachers in order to

enable them t "choose" raLLier than feel they must

comply to a "de nd". Many teachers indicated that

they h:,.Ad to try an approach becane the "DPT said so".

(This was ot necessarily the DPT's des re but a mis-

interpretation of suggestions by the teachers receiv-

ing the service. It may be possible that classroom

teachers - particularly those unaccustomed to receiv-

ing consultations need to be taught how to seek and
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utilize consultation ser ces.)

c. Train teachers - DPT's should continue to e phasize

demonstrations and modeling of appropriate instructional

procedures in order to help the teachers acquire more

efficient techniques for effective teaching outcomes.

Classroom teachers need to acquire more _is

appropriate and frequenttesting, analyzing, diagnosing

1 and prescribing instructional activities on individual

basis. The goal of every DPT should be that all teach-

ers eventually be as Skilled that they are.

d. Service delivery sys_tem - As it 4as indicated previous-

ly, th re exists some misunderstandings and gaps re-

garding the availability.of DPT services. In addition

to improving the communications between teache s and

DPT's lc is recoutnded that the service delivery

DFf's be reviewed and corrected or

improved whe e Ficessary and appropriate. It is anti-

cipated that some of the misunderstanding and scon-

ception about DPT services will alleviate next fall

when they are as_igned directly within the schools

they will work with.

2 Schools Receiving DPT Services

a. Te ting - A remedial progra- and the related services

can only be effective as the reliability and validity

of tests administered to measure changes among the

pupils. It is strongly recommended that parti 'pat ng

schools and teachers adhere to the procedures and
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schedules established for tests and other measurements

prescribed for the program.

b. Data collection - EducationAl decisions should be

based on objective data that '_ syste_atically moni-

tored and recorded. Appropriate school perso-nel

should make every etfort to maintain a syste a ic data

collection proced_ e as prescribed and scheduled for

the program.

c. Specifying behavioral ob ectives - During the direct

obser-- f classroom functioning by the evaluation

team, a few of the classes did not exhibit well d fined

observable behav oral objectives. ("Well defined"

Waa determined by the observer, meaning that the pupil

and the teacher were not in agreement as to what the

tasks were for the day.) Clearly specified behavioral

objectives are necessary if the classes are to func-

tion'efficiently and pr ctively - refer back to the

General Reco_:-endtions of this rep

d. Individualization - Clas oom educational activities

need to be st uctured to meet individualized needs

, every learner is to be viewed as a unique individual.

:_does not imply that teachers must structure one-

to-one tutnring to Accomplish individualization. Ac

vities ar reir Thrcements should be .planned to accom-

odate th,. ds of Ehe individual pupil rather than

the convenience of :he teacher or the school.
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E. ENRICHMENT ACTIVITIES

Enrichment activit- os including the afterschool recrea ional

activities and sho. erm camping trips, are vital for the success

of the Title I programs. Pleasurable activities apparently provide

rewarding and positive satisfaction for its participants, many of

whom have no other opportunity to participate in such organized

activities. These activities strengthen positive at o-

ards school and its related academic tasks when they are associated

directly with the school, the classroom and academic tasks and

paired,4ith appropriate social approval and recognition. Thil par-

tici /ating staff, all of whom are apparently dedica ed educators,

devoted countless hours to make the activities program a highly suc-

cessful one. E.ery effort should be exerted to continue and improve

the existing program.

1. Procurement f suppl es - Interviews and quesionnaites

revealed that many of the activity leaders were often

frustrated with the bureaucratic "red tape" involved in

securing necessary supplies and materials for tho-L acti-

vities. Thir often diminished the good intentions -f

activity leaders and -thers who wanted to help m e

school and learing more enjoyable fur the pupils. As it

is recommended in a previous section, guidelines and

instructions for purchasing procedures should be cleerly

communicated to the activity leaders in order to facili-
.

tate and expedite the acouisition of materials and supplies.

The assistance of the DOE Business Office should be

secured to look into possible solutions to reduce so
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of the "red tape" of purchasing-procedures.

Coo erating agencies - Schools should continue to seek

"outside" help when feasible to accommodate and conduct

enrichment activities. The McKinley Complex schools are

l_Leted in the heart of Honolulu near a number of private

and public recreational and group work agenc es. This

recommendation may require District of Departmental level

assistance to arrange and implement.

Roles of activity_leaders - What may also be attributable

to inadequate communication is the problem of the roles

and functioning responsibilities of activity leaders of

the Enrichment Ac ivity program. Responses from the inter-

views and questionnaires indicated conce.ss regarding-

scope of authority in selecting and conducting various

activities and referral and screening responsibilities

related to pa '_icipants for their activities. Some coun-

selors indicated that they should have the right to a

"free hand" with their activities, to carry out "to the

fullest" what they wished to accomplish.

4. Behavioral ou us_in4icators - Program objec Ives should

be specifically sta in measureable and observable terms.

Specific output indicators or behavioral cter, should

be stated separately for each activity program. Unless

these steps are implement, it will continue to be diff

cult to objectively sses the effectiveness of the enrich-

ment acitvities. Refer to item #2 under General Recommen-

dations for speciric recommendations and comments regarding
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objectives. The Activ'ty Incidence Report (Appendix G)

is suggested as one type of form to monitor and record

specific attendance and other related non-acad behav-

ioral changes among participating pup 1

5. Suppleiwttal academic enrichment activities - The Model

Cities' English Language Cultural Or enta ion (ELCO) pro-

gram has been curtailed and no replacement program has

been planne- for the next school year. (An orientation

class for rilipino immigrant children w,ith language cul-

tural probl, -as conducted at Lanakila School under Title

I.) The ESEA Title I program should make every effort to

consider the expansion of alternative programs to compen-

sate the loss of the ELCO orientation classes and other

similar activities.

F. SUMMARY OF RECO NDATIONS

1. General

Specify gener ervices and resource facilities of

all opera ng sub-components of the ESEA Title I pro-

gram and the Special Services Team

h. Re-define and re-state all program object ves in

specific observable and measurable terms

c. Establish un form testing and general data collection

procedures

d Improve communication be -een Complex Resource Center

staff and participating school staff

e. Upgirade teacher personnel skills in classroom management,
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managing individualized instructional lessons, and pre-

cision teaching skills

Upgrade school counselor and complex support staff

skills in behavioral consultations

2. Complex Resource Center

a. Refine uzord keeping procedureL,

b. Establish materials bank and instruct teaccs for its

use

c. Develop and identify model classrooms to help promote

individualized instruction processes

Modified Curricula

a. Select more appropriate indices instruments to measure

behavioral and attitudinal changes

b. Dei lop more appropriate individualized self-instruc-

tional materials

c. Establish a more systematic and consistent motivational-

incentive program

Assessment and Prescription

follow-up procedures and practices for DPT's

b. jrzc,ve communications and "promot onal" fforts of

the project

c. Continue to help teache s receiving services to im-

prove their skills

d. mp ove and refine service delivery system

e. Participating schools should sdh -e stringently Lo

testing scheduled and procedures

Participating schools should maintain systematic data
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collection procedures

g. Par icipating schools should help teachers specify

behavioral object ves in the learning-teaching process

h. Participating schools need to stress individuelization

5. Enrichment Activies

a. Establish systematic guidelines and procedures to

expedite purchasing and other related "business"

matters

b. Continue to seek support of "ou_side" agencies as

resources for activity programs

c. Define and com-unicate roles of participating activity

leaders

d. Re-state prog a_ objectives into observable arid mea-

surable terms and identify output indicator:J or behav-

ioral criteria for participating students

e. Continue to provide supplemental academic enrichment

Ativities

9 2
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Appendix A

PRINC PALS OF McKINLEY COMPLEX SCHOOLS

Ala Wai - Ray glue

Central - Raymond Tengan

Raahumanu - Henry Nakama

Kaiulani - Alma White

Kauluwela Wlika Chun

Lanakila - Toma Tasaki

Likelike - Robert Mizuno

Lunalilo - Frank Repozo

McKinley - Edmund Toma

Royal - Ronald Spinney

Washington - Shinichi Watanabe

St. Elizabeth - Reverend W. Edwin Bonsey

St. Theresa - Sister Ann Faber Chang

Maryknoll - Sister Anita Smith



OIVERSITY OF IlAWAII

Appendix B

f3chool of Social Work
Social Welfare Development and Research Center

In compliance with the conditions of the funding agency, the Department of
Education has signed an agreement with the University of Hawaii's Social
Welfare Development and Research Center to prepare an evaluation of all
program components of the

proj:c

which is located at your school. A team of observer-interviewers from the
University of Hawaii will be scheduled to visit your school in the near

future. We will notify you of the time, date and scope of the interviews
and observations to be conducted.

Would you please turnish us assistance with the following

1. Distribute the enclosed evaluation questionnaire according to the
names indicated on each attachment. Please instruct the various
personnel to mail the questionnaire directly to us in the addressed
and stamped return envelope provided.

Names of regular teaching and support service personnel (counselors,
specialists, etc.) that refer pupils Ln nnvide servi is to the
above specified project.

Names of pupils - in alphabetiCal order, lav Twz_ partic
pating in the above named project.

4. Make available to our observer-interviewers school records relating
attendance, tardy, special incident reports, grades and other per-

tinent information about the pupils participaC- in the project.

5. Please complete the enclosed questionnaire addressed to you.

We are hopeful that all tasks related to th s evaluation can be completed
before the spring vacation commences. Your cooperation and assistance will
be'greatly appreciqted

9 4

Sincerely,

Robert T. Omura Ass't. Dir.

ck T. Nagoshi- Director



Your nem

Your School:

Your Project Name:

Which school year did you begin your assignment with this project? 19 - 19

TILI.'; PROJECT P.EaSONINEL

Pho e:

2. Briefly state, as best you can, the OBJECTIVES of the program component in which
you are involved:

_

3. Your estimate of the _extent to which the above objective(: ) was met.

3
(put an X under the appropriate rating)

Ver Well _I, Good So- Too Good '

Comment: optional (please be specific, list major st engths or weaknesses
functioning program.)

Please discuss any major problem areas:

trati

Program Content

Budget

Facil' 'ies

Other

Your suggested improvementS to the program:

Social Welfare Development and Research Center - University of Ha aii 3-1-72



Whe else other than the program staff is knowledgeable a _ut the implementation
and effectiveness of your pro ect? (specify by name)

Parents:

atber

7. If you hnd a choice would you continue to work within this program? yes No

Why?

Please list the educational eqiiomett available within your program (i.e. tape
recorders, TV set, phonograph, language master, _ ll hardware items for
instruct-ional purposes. Pleae indicate whether you use=these items frequently (F)
or seldom (S).

59. Please indicate a time and place to conduct a fo low up interview if you so desire.

Do you wish so be intervieed? Yes No

If yes- specify the.doy of weet. hest for this purpose

Time of day Place

Please mnke any pertinent comment or suggestion regarding your project:
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Dear

RSITY OF HAMII

441,kU Ljc J

School of Social Work
io1 ifare Development and Research Center

In a Meiiiorartduin of A cement Aped between t_e Superintendent of Education
and the University of Hawaii the Sdciai Welfare Devetopment & Research
Center has been requested to conduct an evaluation of all program component5

of the
project

which ia located at your 6cho l. We understand that you are connected with

this m and request youi assistance in obtaining information for the
e-aluation

The evaluation is requir d uflder conditions of the funcing source of the
above specified project. The scepe ef our evaluation will cover, depending
on the objectives of the program component, analysis of data relating to
academie achievement, attitudinal changes, school attendance, tardiness,
incident reports, obserations, interviews, end survey of pupils and person-

nel through a questionnaiTe fo-rmat.

ld you please spare a few minutes of your time and furnish us with your

candid and specific responses te the attached questionnaire. We will keep
your responses confidential and have provided an addtessed and stamped

retuTn envelope with which you may directly nail your completed quektioar

naire. We will appreciate youx rcturning the completed questionnaire with
a postmark dated not lateT than

If you _eed more space you m3y writ- on the hack side Of each sheet to

complete the answers. AnsWer only d ose questions appropriate to your

situation.

Thank you.

Sincerely,

Robert T. Omura, Asstt. Ditector

Jack T. Nagosbi, Director



IPROJECT:
1

Appunnix D-1

EVALUATION QUESTIONNAIRE FOR RETZRRAL 6 SUPPORT SERVICE PERSONNEL

Your name

Your school Position Title

What is your relaticnship to the above stated project?

I refer pupils I provide support servtcn, i.e.

I have wo

months

List briefly,

th the staff/ roject of the above stited project for the past

years (circle one)

the best of your knowledge, the OBJECTIVE the above project:

----;

What is your estimate of the extent to which the above objectives are being met?
(put an X under your appropriate rating)

Nc

_

Good So-so Not Well Met Poor

Briefly state your personal assessment of the pr eet:

Are there aitetuitLve service_ you w uld prefer.

, In addition to the provision of
tions

f-
i would you make to improve
,
r

ternative services described above,_what sugges-
e current project

a 1- - - - - - a

How many students have you referred/serviced since September, 1971? Pup

How many of those you referred were nut accepted? pupils

List the resos given you for the non-acceptance:



ikppeuctix I,- 2

18. How were you tntroduced/infotmed to the above stated project?

by the school adminisVration

by the counselor (ye othe 7:. support service personnel

otherz.

If the project continues at your school, do you plan co utilize its services
next year?

Yes No

If no, why?

to what e%tent? same more less

;

110. Do you desire to be interviewed regarding uhLs eval,zacioni Ye3 No
i

i

i

iIf yes, specify your best doy of the yeelc

Youx best time of day_ Location

Please make orly additional coament or suggestion regarding this project:

9 9



Appendix E

OBSERVES TASKS:

Get all informatio - Teacher's name, room number, period, time,
equLpment (checklists, paper, pencils.) Get there
at Least 15 minutes early.

Introduce self to

3. Go through
tenher

cher - explain that you will be one of her
students and that you are to be giverA
instructions end directions for cleS-
room functioning similar to the pulpits
iii er class

- ask for materials to use
- listen to teacher for directions
- do not ask teacher for objectives

tasks - just ask what you MiSt do (
you were a pupil needi-ng remedial 4e1p)

nstructional tasks es assigned by

4. Answer all questioi1 on your checklist - use ,Ode

Interview at
use code

2 students - answer same questions

Inquire about ie1d tri o tional) - how often? good.
anything?

Inquire about
how oEten dci you

int (instructional such as tape recorders,
it? etc.

7. rnterview teacher sure teacher
3 to 6 above)

lea

viewed before steM

Observe eqdipment t in the classroom
ksk the teacher if tiere are other equipment in addition to those
display in class
Are equipment an1 inserials acce,ssible? easily seen and_ can be uses&
by student?-- non-accessible. Le'. stored in closets? locked up
where the student Is not in eye range of the equipment or materi

9. Check student attertdance



Observer:

in Observation Check

Appendix F-1

Date:

Time:

School:

Teacher:

Activity:
(circle) - Class - Snell Cron, Independent

-*Observer plays student, code /).

*Observer interviews student in class, code 00.

1. Li t Objectives or Specifi

Observer Responses

Tasks for today;

Period :

Students Teacher

Were the objectives or specific
tasks clearly defined in the
beginnins?

Yes
Pon't
gnow Comments

Did you know how to go about achieving
the tasks?

Did you know when you did or didn't
successfully achieve the tasks?

5. Did you completn the
success?

Nere_you. recognized_in_any way?

7. Could you continue or begin a new
task-without asking-the teacher?

8. Are you doing the same thing as the
other students in the class?
--

_. Are you all using different materia__

10. Is the cl_s_ using the same materials
but on different sectiona or pages?

II.. Are the learning materiels out.a
easily accessible to you?

_



Apper105c F-2

1)4:1c_litlIng1,. Lies en t s

1. Wbut types of field trips have you participated in this year?

2. How of ten do y

.htnterview

1. Vhat
(P1

How

3. Does W h st!ent know if he has achieved ic or ot?

Yes

4. If he I

the equipment every week?(3,4,5 times?)

her:

the objctives or speific tasks fur tie ported or.activity?
tion 1)1 iu response oh page 1,

You Raow if the student hris _achieved the tasic

Yes

No

g ful, is he recoiloized in any way?

How?

Con the srudent continue and start a new task without your aid?

List 3
1.
2.

3.

instances of how y

alLET!_eL!;115EILIA1._:

Li5tening ststtons

2. caTrels

tape CaSsett

L riguage master

rhead projector

6. inlividual

Viet/Jet

prey

Others:

1411.

individualize your progi fili

s used

ip

students supposed to be pre
(Prom today's attendance list)

Number oI students in class:

NirimbeV of students unaccountable for:

0 2



ApPen

Procedure for Individual tncic1erce ttepo - Activity

ure following

a. Name of schooL.

b. Names of counselors and teachers involved.

c. Type of acttvity at the school.

d. Time activtty takes place.

Number of students involved in the activity.

rmltion from -fa

lke rrange ient with Janet or Ca ol to visit coune10 of the school.
The Purpose Of thiS is to tntoduce you to him or her.

3. Get list of IlaFfleS of those student.-..; participating im the program a d
udents and list them oft report sheet.randomly pick

4 Mae arr__ge ment to talk to counselor.
a. Find out:

1) Why these five tere referred to ths activity pro m.
2) Then track doiln LI bey improved in accordance to the

that they vete referred.

This should first be through the counselor, then through the
teachers if necessarY.

examples: Jim Ohelo: Last qiarter 5 fights.

Evatuition: This quarter I fight.
(contacted: counselor)

Sally SOtO: Poor attendance; 20 lest quarter.

Evaluation: 2 days absent thi_ quarter.
(coatu ted: teacher)

d. Get as much specific data in relation to the child's problem.
ror instance, if the child hod an attendance problem, get the
exact number of days he 1.7,06 absent. lf possible do not genera

Fill in report sheet.

Return the form to Janet or Carol.

If there are any questions call J net a
Carol at 737-5454.

or colt



Obse

Individual IOCL -dence -t

1, School:
2, Counselor:

Appendix H

Name of Studen Evaluation

One paragraph sunnary of the type type of activity at the school .



SCHOOL

PROJECT

PROJECT TEACHER OR COU S LOR OR LEADER:

Appendix

ATTENDANCE DATA.

DISTRICT

NAMB OF PUPIL
ARTICIPATING IN A OVE PROJECT

N mber of juexcused
ABS 2 NCR S

gems. 13t _ems.
I "70 FiU '71

inc

cheek one)

ase decre s ame

a

2

1

1

16.

11111111111111111MINIES

17.

11111111111111111111111111111111111111



Name of Persoll Interviewed:
School:

Relationship to Title t pro _ct.

Teacher Interview Porn

Appendix J-1
Observer:
Time:

major problems of this Title I project that concern you?
Why?

What ore the spec strengths of the

Whet specific I rcmvemenc have you noted among stud,...nts participating
in this pro e t?

_4. How can the ochoo1 rearrange its program to accommodate their students
if Title I wos inued?

Are there caany othe non-qualifying sti.1-ents who can benefit from thii
type of program

What will -appen to their problem (stud _n Title I is cu ed?

-106-



Append _-2

Furthet questOns ond commate ,



Name

Sehoo1

Appendix K

Circle one: Boy Girl

Grade Age

camp Questionnaire

Please ctrcle you nower co eait qu .tion:

1. Was this the fitse tl_me you ilave ever gone on an overnight camping trip?

--Yes No

you 1&e to go ou wiother Ca ping trip?

Mo Not Sute

h h-ave you 1earno<1 about the outdoors on chic trip?

Very muc tej 1ot _Ruch Nothing

4. Do you thLni thi compLeg t Ap tvls made schcol more fun?

Y-' No Not_Sure

5. DO you thirk other kW.% should have ehanc to g_ to camp?

Yes No Eat Sure

Which of alese ouid 'eu like to do best of all?

1 i_12/112E

ch 0 these vould you like to do least of all?

Stay home

e a seuterce or tvo about the 1.)et pa t of the trip.

9. Did you like heirLg with your frieruls from school on this trip.

Yes No Met Sure

10. Did you mailce r fr rick?

11. Did you like havi

Yes

Yes fio

ids as junior ouizselors?

No


